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Literacy is a key pillar of education and it is a core function of the school to equip
our students with the skills required to be confidently and creatively literate. This
policy sets out the school’s commitment to the literacy of our students and clarifies
how the school’s commitment will be enacted by all staff and governors.

Date approved: 13% June 2017

Signed: (Headteacher)
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Ethos

Ecclesfield School understands the power of education to transform lives, communities and
society.

We aspire to achieve individual and collective excellence in all that we do through nurturing
every student’s unique potential, expanding their horizons and promoting their understanding
of the invaluable contributions they can make as citizens in a global society.

By fostering our students’ spirit of engagement, adventure and ingenuity, we will nurture all
young people as fully-rounded individuals, providing them with the challenge and support they
require to succeed. We will protect their childhoods, allowing our learners to carry their innate
creativity, inquisitiveness and sense of wonder about the world throughout their lives.

Ecclesfield School recognises the importance of students leading rich and diverse lives and
will encourage them to seize the opportunities available to them as a means of celebrating
the joy and brief wonder of being young.

As staff at Ecclesfield School, we recognise the privilege we enjoy in working with every
member of our community. We see it as our public duty to serve this community and to deliver
for the students of High Green, Chapeltown and Ecclesfield outstanding outcomes and
extraordinary experiences.

Students’ Literacy Entitlement

Literacy is a whole school priority and the Literacy strategy is based on the principle that
‘Every teacher is a teacher of English because every teacher is a teacher in English. We cannot
give a lesson in any subject without helping or neglecting the English of our pupils’ (George
Sampson, 1921). We believe that all students of Ecclesfield School are entitled to lessons and
experiences that develop them as literate individuals and that the delivery of such an
education is a core duty of all staff.

In light of Teaching Standard 3, which enshrines the expectation that all teachers will promote
‘high standards of literacy, articulacy and the correct use of standard English, whatever the
teacher’s specialist subject’ (DfE, 2011), Ofsted will inspect the teaching of literacy, including
reading, when evaluating students’ achievement and the quality of teaching.

More importantly, because literacy is the gateway to all knowledge, the development of
students as literate learners must underpin everything that we do. We have a responsibility
to ensure that all our students receive their literacy entitlement and leave Ecclesfield School
as confident and literate citizens, to give them the best possible start in the world. Given that
improved literacy levels have a direct correlation to increased attainment and life chances, a
systematic, whole-school approach to literacy is a necessity. In light of this, literacy must be
seen in all parts of the school.
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Statement of Intent
Ecclesfield School is committed to:

Developing, maintaining and improving standards in literacy across the school.
Ensuring consistency of practice, including methods, vocabulary, notation etc.
Finding areas for collaboration between subjects.

Assisting the transfer of students’ knowledge, skills and understanding between
subjects.

e Ensuring that all teachers are teachers of literacy.

Teachers will use all subjects to develop students’ literacy. Confidence in literacy is a
precondition of success across the national curriculum.
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1. Key roles and responsibilities

1.1.

1.2.

1.3.

1.4.

15.

1.6.

1.7.

1.8.

1.9.

1.10.

1.11.

The Governing Body has overall responsibility for the implementation of this Literacy
Policy and procedures.

The Governing Body has overall responsibility for ensuring that this Literacy Policy, as
written, does not discriminate on any grounds, including but not limited to
ethnicity/national origin, culture, religion, gender, disability or sexual orientation.

The Governing Body has overall responsibility for annually reviewing the Literacy Policy.

The Headteacher has responsibility for handling complaints regarding this policy as
outlined in the school’s Complaints Policy.

The Headteacher will be responsible for ensuring the day-to-day implementation and
management of this Literacy Policy and procedures.

The Assistant Headteacher (KS3 Progress) will be responsible for the impact of literacy-
based interventions delivered by the Librarian and Literacy Manager, the SfL department
and the English department.

The Assistant Headteacher (with MEA responsibility) is responsible for ensuring the M&A
Policy explicitly refers to and supports the development of students’ technical accuracy,
including correct SPaG.

The Literacy Leader will be responsible for liaising with teachers across all of the
departments to facilitate the delivery of literacy skills.

The English department will be responsible for teaching English specific skills and
delivering Accelerated Reader.

The Librarian will be responsible for developing a whole-school reading ethos, providing
current, accessible relevant and varied resources to support RFP and the school
curriculum, and provide practical support for Accelerated Reader.

All teachers will be responsible for making and taking opportunities to develop literacy
skills across their subjects.

2. Definitions

Although literacy includes reading, with fluency for knowledge and understanding, writing coherently
and communicating (speaking and listening) effectively, it is not limited to this. Literacy is a broader set
of skills which ensure students are ready ‘to engage with challenging concepts, to make constructive
connections between subjects and to learn from the thinking and experience of others’ in cross-

curricular links

between subjects (Ofsted, 2013a).

3. Literacy audits

3.1.

3.2.

Whole department audits highlight areas of good practice and identify where
opportunities to develop literacy skills can be maximised.

Individual staff audits allow us to identify PL needs across the wider school.
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3.3. Based on the audits, the Literacy Leader will expand on the Literacy Toolkit to ensure
support is available for all areas.

4. Our commitment to developing Literacy Skills

We will ensure that all members of staff:

4.1. adheres to the school’s Literacy policy;

4.2. create a positive environment that celebrates literacy and provides students with role-
models by celebrating the literacy successes of older students;

4.3. plan activities to allow students to learn and practice their literacy skills;
4.4, publicly display examples of high-quality literacy work from across the curriculum.
Individual departments will:

4.5. ensure that they are teaching literacy in a clear and consistent way, as set out by the
‘Common Approach to Literacy’ in the Literacy Toolkit booklet.

4.6. highlight the opportunities for the use of literacy within their subject and ensure that the
learning materials that are presented to students match both their capability in the subject
and their literacy demands.

All members of staff will:

4.7. have high expectations of all their students and ensure that the literacy content of their
lesson is of high standard;

4.8. provide opportunities for students to develop their literacy skills in all lessons;

4.9. ensure they use the *Common Approach to Literacy in lessons in order to best support the
literacy development of students;

4.10. Follow whole school policy and guidelines when marking students’ work and
providing feedback.

5. Supporting documentation
5.1. This policy will be supported by the following two documents:

e Aliteracy action plan that will form part of the whole school action plan. This will
be reviewed three times during each academic year and rewritten every year to
be in line with current priorities.

e A Literacy Toolkit booklet. This will be written and kept up to date by the Literacy
Leader. It will set out a consistent way to approach literacy across the school, i.e.
providing a ‘Common Approach to Literacy’ for all staff to follow.
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Appendix 1: Subject specific literacy audit

Literacy Audit

Department:

The purpose of this exercise is for you to be able to identify 3 priority areas for your department — this will enable you to take a department approach to
improving the literacy provision within your subject. You will need to look at all the evidence gathered through whole-school MEA activities (e.g. work
scrutiny) as well as consider the findings of MEA activities which have taken place within the department.

Feedback from MEA activities about literacy in your department and suggested areas for development:

Work Scrutiny —

KS3 questionnaires -

Effective - - Ineffective

o

Key area RAG Comments/ evidence/ examples Action points

of how done
1 Communication

1.1 Speaking and listening is incorporated into curriculum planning.

1.2 Students speak in full sentences (with/ without the need for
encouragement).

1.3 Teachers model the language which Students are expected to
use (including full sentences, key words etc).

1.4 Teachers use questioning and discussion to further
understanding of a topic.

1.5 A variety of questioning methods are used to encourage
speaking and listening.
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1.6 A range of activities are used to develop communication e.g.
think pair share, talk-frames, ‘no hands up’, role play, wait time
in questioning etc.

1.7 There are planned opportunities to develop speaking and
listening outside of the classroom e.g. through extra-curricular
clubs.

2 Reading

2.1 Reading is incorporated into curriculum planning.

2.2 Students have a number of opportunities to read independently
in lessons.

2.3 Students have a number of opportunities to read in groups
during lessons.

2.4 Guided reading takes place in lessons.

2.5 Reciprocal reading takes place in lessons.

2.6 Students are encouraged to read for pleasure through a list of
recommended reading (subject specific).

3 Writing

3.1 Writing is incorporated into curriculum planning.

3.2 Students proof read their own work (with/ without
encouragement from teachers).

3.3 Students are encouraged to use key words in their writing
through a variety of activities e.g. matching activities,
categorising, quizzes, questions in the pot (relating to key
words) etc.

3.4 Students are encouraged to write in full sentences.

3.5 Teachers regularly give written feedback, using the school
marking code.

3.6 Students respond to the feedback.

3.7 Students use a dictionary/ thesaurus to help them in written
tasks and when proof reading.

3.8 Students are provided with subject specific materials to support
written work e.g. word mats, evaluation structures.
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3.9 Students are provided with generic literacy resources to
support their writing, e.g. conjunctions board.

4 Subject knowledge

4.1 Teachers are secure in applying their literacy skills in their own
subject.

4.2 Literacy subject knowledge is secure and sufficient to teach the
ability range within lessons.

4.3 There is specialist literacy knowledge within the department
e.g. someone trained in delivering phonics lessons.

5 Learning Environment

5.1 The classroom environments support communication through a
range of visual cues.

5.2 Key words are displayed in the classroom and used effectively.

5.3 The classroom environments support communication through a
range of visual cues and literacy support e.g. VCOP pyramids.

5.4 There are no issues with the storage or retrieval of resources
to support literacy.

5.5 There are no gaps in the resources for literacy.

6 General

6.1 All members of the department understand the impact which
literacy has on their subject.

6.2 There is an ethos within the department that ‘every teacher is
a teacher of English’.

6.3 The department uses the MLE to support literacy.

6.4 The department supports literacy outside the classroom e.g.
extra-curricular clubs, competitions etc.

6.5 There is a literacy outcome in all lessons (where appropriate).

7 SEN

7.1 Opportunities are provided for teachers to find out more
information about the specific needs of Students within the
class.
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7.2 Clear guidance is provided for teachers so that they can
effectively differentiate for Students who require additional
support in reading, writing, speaking and listening.

7.3 Strategies provided by specialists e.g. Speech and Language
Therapists are implemented across the department.

7.4 All TAs have the necessary skills and knowledge to support
specific Students within your department area.

7.5 Additional adults are used effectively to support literacy.

Department Priorities:

1.

Ecclesfield School Literacy Policy



Appendix 2: A Common Approach to Literacy

Every teacher is a teacher of English because every teacher is a teacher in English. We cannot give a
lesson in any subject without helping or neglecting the English of our pupils.”George Sampson, 1921.

A Common Approach to Classrooms

O

0

J

Strategies
Display key words for your subject.
Make sure annotated examples of what high quality work looks like are visible, with questions to
promote thinking.
Make sure your ‘... is reading...” poster is clearly visible to students who pass/ enter my classroom —
talk to students about what you are reading.
Make sure the learning objective for every lesson is evident. Students know what they are expected to
learn and how they will demonstrate it.
Make sure proof reading and presentation guidance is on display.

A Common Approach to Reading

Strategies
Make hand-outs attractive and accessible, e.g. white space, bullet points, summaries, short paragraphs,
reading age appropriate.
Ask questions about a text that go beyond simple comprehension to explore the ‘why’ and ‘how’ of
issues.
Use a range of reading strategies to support reading e.g. reading aloud, paired reading, reciprocal
reading, Pause Prompt Praise, talk about the text, ask students to make predictions about the text.
Explicitly teach the reading skills needed for your subject e.g. skimming (gist of a text), scanning
(finding key information), analysis, speed reading, active research.
Give students a ‘big picture’, question or statement that helps them to understand why they are
reading the text.

A Common Approach to Writing

OO

O OO oid

Strategies
Insist that students use the *house style’ for presenting written work and digital text. Explicitly refer to
it.
Explicitly refer to the literacy focus.
Explicitly teach the essential conjunctions (e.g. however, because, as, so, although, while, despite...).
Demystify spelling. Give students strategies to help them remember spellings, e.g. sounds, visuals,
mnemonics, finding the shorter words within the word.
Build in time for planning.
Build in time for proof reading and re-drafting where necessary.
Insist students respond to written and verbal feedback and act on literacy feedback.
Ensure students have access to and use a dictionary and thesaurus when writing.
Use literacy mats (or other guidance) to help students to work independently when writing.
Be clear about the conventions of the writing you expect in your subject — audience, purpose, layout,
key words and phrases, the level of formality. Use the templates provided by the English department
as a starting point.
Use a range of strategies for actively teaching writing, e.g. modelling, writing frames, collaborative
writing, deconstructing texts and finding the features (this prepares students for ‘reconstructing’ the
text type in their own writing. Features identified through ‘deconstruction’ become the success
criteria for their own writing).
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" Encourage students to use short sentences at the start and end of paragraphs and longer sentences
in the middle.

1 Ask students to reject the first word that comes to mind e.g. Making (reject and replace with
‘constructing’) the plastic apple was difficult (reject and replace with ‘problematic”).

A Common Approach to Speaking and listening

Strategies

1 Model the features of your own subject language which you expect in group discussions and answers
(key vocabulary, conjunctions, style etc).

1 Give students thinking time before giving an answer (optimum for full engagement with lower order
questions = 3-5 seconds, optimum for full engagement with higher order question = 10 seconds)

(1 Use less ‘what?’ questions and more ‘why?’ and *how?’

" Increase the use of ‘no hands up’ (except to ask a question) or other teacher nomination strategies
e.g. whiteboards or post-its.

1 Give students time for oral rehearsal — briefly discussing their answers in pairs with ‘Talk Partners
before being expected to say them aloud or write them.

4

A Common Approach to Vocabulary building

Strategies
" Explicitly teach the key words in my subject. E.g. repeat it 4 times and bracket the meaning after, use
games such as odd one out, give them the answer, key letters, key word wall.
Explicitly teach tier two and three vocabulary.

Group the word rich with the word poor.

Explicitly teach and mark the spelling of high frequency words.
Model the use of key words.

Be selective when teaching new vocabulary.

0 I |

Repeat repeat repeat.
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Appendix 3:  Library Policy
The Library exists to support the learning needs of the whole school.

It aims to be a central and integral part of school life and underlines the focus of the school in improving
teaching and learning, raising literacy levels through a variety of reading development opportunities and
promoting enrichment activities for all.

Aims:

1. To encourage greater use of the library by students of all ages and abilities by promoting a culture
of reading for pleasure, learning and study.

2. To provide current, accessible, relevant and varied resources to support the curriculum taught in
school.

3. To endeavour constantly to raise the level of reading capability of students by providing accessible
and varied fiction and recreational non-fiction stock.

4. To provide a calm, bright, safe and welcoming environment for all members of the school
community in which to work, learn and read.

5. To develop extra-curricular activities to enhance students participation in all forms of learning.

Objectives:

1. To develop and maintain a wide selection of materials that is easily accessed and reflects students
of all abilities and interest levels.

2. To liaise with all members of staff to ascertain the exact curriculum needs of their subject.

3. To promote and support recreational reading by liaising with users and knowing current trends in
children’s fiction.

4. To encourage use of the Library by all sections of the school by having open access.
5. To foster a spirit of enquiry by enabling students to both find and retrieve relevant information.

6. To encourage reading for pleasure through use of display, competitions and literacy interventions.
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Teaching and Learning Standards

Appendix 3

Ecco Teaching and Learning

uuv Standards:
Eeclesfield F+AC.E.

SCHOOL 2017

C9C)  Feed it back [F]
VOURFEEDBAGK " esicr iy senos 2

Challenge them

[C]
s |

Expect it [E]

REf: Sonooy Praves ans Comsaqueye SR

= 5

El: Mest and greet: Teacning ST will grest students ak the door
(and supsndsing adjacent comidor) as shudents snter the daccroom
gradualy from diferent parts of the school, hasing aready setup Inlial
acthvity for Sudents to st

CH1: Reaching for the top: A1 studanks ans relsmiassly
challenged In order for them o continually drive for deeper and
desper =aming and further and furthar progress.

E2: Tactical sexting plan: Staff actively cedde whene students skt
based an l==ming nescs, progress, nedationsnips 2nd l=arming activity.
Sesting plans ane up-to-dabe snd pressnt in acthve baaching fies r=ady to
share wikh any oower t=am member, Wsiors or abssrvers.

Refusal ko st In s=ating plan: Foliow mns=guencs system.

CHZ: L=arning cbjectives and differentiztzd k=arning
outcomes [(AEE or "expect=d, Stretch’ and “challenge’ ot K=3 and
prade descriptons for KS4) ane shared wikh shadents

E3: Inltial engagement: We aypact ctudents to have all bazic
equipment (pen, pencl, ruler, smaser, planner and @louliator) on desi, be
sab down with uniform an show and have started comipleting the Inida
acthity within 20 seconds of them antering claccrmam.

Ko lmarning thma i doof.

Item of equipment missing: Minus In plznner (e.g. ‘minus no
pen

Fl: Summative and formative assessment: This Is happening within
fhe agresd Hmescale - 2t l2ast twice per falf barm In one susjects and
aince par half term I non-cone (n gresn pen using WA, B8L and Dirt
Task stems). Specific sbrengths (WWW) and  development zrees (EET)
are provided and personalsed DIRT tsis ghven,

e

CHZ3: Non-linear question shests ar learning tasks:
Diferent studenis starting an diferent guestions (2.9. not aleays
O1) of & [kt of quastons or undertzking difersnt quastons,
bassd an thelr starting paint and expacdsd leaming outome.

F2= Clarity of fesdback: Faedback 5 Ckar @0 sudents an what is
workdng wel (WA, how o Improve and makes progress (EE1 and DIRT
Task].

CH4: Questioning Is planned: Complex, muti-apered
QUESHONE WIth Seweral Dogsible NESCONSES 2nd Dpparunitss Tor
detebe, are cafied. Questioning et sssesses e level of
understanding o misconoeptian & comman.

E4: Attendance and punctuaillty: SIMS reglster Is tien within 5
minutzs of lessen while shudents are sngaged In infdal achvity. Students
ane chizlienged F they are lsbe= with kst l=aming Bme made up at the
next awalable cpportuniby.

L=scans skart promptly (for example, an the second beld for F3 and PS)L
This: ensunes 7o Eaming Sme & bt

Student nob pressnks N In SDMS register. IF present ==ril=r In day
and not present In your dass, plzass Inform on @Il Persan whe Is
supersising this shudent adds comment for reasan for absence from
Ciass

Late ctudent: L In SIME regicter phus indcatian of minutes |at= In
comimeents bok. Shudent kept befind (or retums &t nest: pariod of
Fre= ime]) for bwioe the l=ngth of me. Leaming missad 5
completed.

Student lake to school and no late slip: Rebern to Shodeant
Services to cbizin one.

F3: DIRT recponce: Bacauss feedhack k& clear shudents Fave achsd an
DIRT activity and nespondad o this In 2 meaningful way. Frogress I
=yident (DIRT mespanss by Students 1510 purple pen).

Fa: MHagnostic s=If-, peer- or teacher feedback [ green] ewvery 5-
B b=sxons [using WWW and E8I). Stud=nis are Sained In onder for this
o be valuable feedback (2.9. using modsiles examples, criterda ar
eaming tanget lisis]. Any DIRT response by students (where
approprizte] |5 In pumpie pan.

CHS: Inclusive guestianing In hands-down classrooms: &)
shudents are sepected bo engage with and respond bo quastons
provided (on some l=vel] by the: beacher or other shudents In
whole-dass discussions. The: beacher aither us=s random selection
[=g- lolipop sHcks of name generabors) or gets students.
Think-peir-share can 2isa provide 2 means of snsuing all
shudents have a de=veloped and justified response. Hands
shiould not routinely be rals=d.

F5: Studsnts” presentation of written learning: Studsnts show
aride In Ehedr wiithen leaming. Wiitten work |s neatty s=bout, Bes and
dates are Incuded. Wrkien k=aming s well anganiesd and complat=d. Al
f=aching StafT actively remind students of' how bo meat the o an

CHE: Quality of responze In whobs-class disoussion:
Students ane expacted to speak in ful sentznces In onder to
deweiop thelr oracy as a pre-cursor o developed wiking. ™1 dont
ko™ ar brief arswers are not accepted.  Planning tme can kel
ENsUME 3 more devsinpad response from shudents.

ES: Standard of dress

Uni¥onm: We expect 2l shudents sear e branded jumpercncigan,
biack brousers, white shirt, brand=d srhool and polishable shoss. One
plain stud =2rming b alowed In =schi =ar. Mo octher jJ=wsil=ry B visibe.
Maie-up 15 disoree and nalls ane natural loking and of 3 reasonabie
l=ngth. Ha nan-uniform bems e worn (&g soarsess, s )

Electronic eguipmenk= All slzcironic aguipment {mcble phones, Apols
‘Wabch, MPS, Pods] ans only ussd In fres tme [Defore 8:40am, break,
lunch or after-school) wnl=ss 2 member of st2f has mads & an sspiict
part of l=arning. They shoulkd be switched off’ and put In bags.

Incorrect or Incomplete uniform: Unitorm on call (phone
110071100 or MLE oni caill

1t=m s=en of hazrd leads b E being confiscabes by member of staff.

SEafT member ghves T Stsdent Services at next oppartunity.
Glven back at 3pm. Refusal= an @l

uid=in=s [sisually shown In =ach classroom). \Where presentation
standards fall short of this, shedents are challenged and address this Dy
mproding the appearance o re-writing secions.

FE= Marking For teracy: Evidenos of marking Lsing the IR=racy cooss
o disgriose and Imorove studsnis’ SPAG. The hal =iy eraoy foos B
tAught whene appropriate In lessans.

CHT: List=ning =xp=ctations during class discussion or
teacher exposition: Shudents are expected to disconiinue with
Indvidual Ieaming SCTvRIEs, DUT PENS 00w {oF keyDoand awey)
and face the ‘riacx spesiker with eye contact on them [knees o
me).

Adapt it [A]

CH3: Speaking during class disousshons: Shodents ans
expected bo spezk In “stage voloss' wihen speakdng to the whok
oass. Sudents repest response IF others cannot hear and Ieam
fram

EB: Standards of student conduct: The teacher o cbfer memiber of
St2fT oyws the dassroome Low-evel disruption & challznged and not
accepted. Poor atitudes or appilcation B0 l=aming ane idantified and
robustty and condshentty challsnged using the teachert profieccional
fudgement and, where necessany, the consecuence system Is
consistently appilen. Dpportunites for Speciic praks (based on Mot
and progress not atainment) an ko made and Glen

Ay l=arming Bme kast Is regainad during 2 or 3 detentian tme.

1t k= wital that all corssguences ars accurately recorded an SIMS
b0 =nsure shudents speriance & consistent appoach and Tollow-up,
rEgandiess OF Which member of Staff has ghven It Swdenis ane
ghean a C2 Inctantly If there k& direct verbal ar physical abuse o
another student or the member of Staff or behaviour Is dangerus.

Just a5 with low-t=vel disruption, a lack of effort Is seen as a
negative attitude towards learning 2nd thus e mnseguence
syshem k& folowed. Studsnbs may gat to a2 C2 and be moved to &
rearby dassroom. IF k=aming Is disnupber In e new dassmom
then 2 C3 ks gheen and an @l reguesterd,

Al: Lescon planning Informed by data and Information: Lassons
ar= plannad and resourced bo mest the nescs of varkas kaming nesds
of our ey groups (HAS, cisadvantaged, SEND, MAB, =ic]. T=achers’
inowiadge of the chudents and dat= (=.g. 4Matrix and deparbment
frackers] ane used bo shape lessons to enfiance the opportunies for key
nbervention shudents. Dt and Informaion stoned In AdSve Teaching Fie
for perconal use and refisrenos by vickors and Cover Team.

CH=: PIE k=arning and &.R.I.T. opportunities: Studsnts ane
ghen apportunity to learn Independanty from the teacher, to
struggie: and grappie wih a challenging task for 2 sustained
period of Bme. Do vwee need to read ot Instructions? (Do we need
to scaffoid an= pertcular aporoach? e vold arewering dirsct
questons from students IF & gives them the answer and removes
chalengs. Don't steal thedr struggle.

EF: Time out of class:

Walting cutside a classroome No shudents should normailly o= on
oorridars unlsss waiting for on 2l or have 2 “Hms out’ pess. The
consequencs system b Tollovesd for 2ny shudents exhibiting nagabive
behE oS oF poar effart.

Tollet requests

Shadents are nat aliowed to ga to e tolet In lessons (nduding at any
Eme durng double I=55005) O Menboring Ume uniess the member of
SEafT desms the droumstances bo be ssceptonal funiess they have 2
misdical boll=t pass from Fastoral Mamager].

Oni gcczslons b may be prudent for & shudent bo wak outsid= o
reflect on thelr actions, Dt for mo more than 2 minutes befare
reuming to Sisdr l2aming i the d=scroom.  Thils action Is nat to
repiace a sanction In the conseqguence system.

Urgent kollek need: T n plannar against pariod In Ehe day (2. T
F57 and 5t signature. Leaming Hme & made up at the: next
period of fre= Hme.

Mo one l=syes 3 j=con to collect 3 report or s22 arwaone without an
appainbment siip or nobe: In planner.

AZ: Emhancing cppartunitizs for disadvantaged students:
Disadvantaged {farmery PP} studants are dlspropertonabely tegeted In
BS50NS B0 Ensune et their bamiers to leaming are surmounbed (2.g. they
an= asked questians In dass discusskans to rakse their levsl of
angagsment, apportuniles are made to talc to them 1-2-1 In l=csons,
fthair bodis ar= marksd first of e whaole dass’, =5c).

CH10: Independence from others: 4t some paink during =ach
lesson, shadents wil hawe e cpparuniby bo spply neaw =aming
to =n Ind=pendent tagk (2.. an =am guestan ar plece of
extended writng). No 2ikdng takss place durng this acviy. This
may Induds indhvidual reading, =dend=d writing or math=mebcs.

EB: Lesson emd: The lesson =nds {as it staris) an Hme= with the
dassroom environmeant left Bhe wey It was found. The class i sxpected
o b sesbedd reacy for dismissal (skanding T not possibis] and rejessad
gracualy In an orderty fashicn. Students are not relecazed from
class too early nor too late.

1F In exc=ptioral droumstances a shudent Is It from your dass, a
cabed nobe must be wrisen In their planner ghving e tme Shey =t
¥Ou, 3 brief reason and signed by vou.

A3r Adapthes teschings Formathe sssesoment Is svidant in aveny
esson 2nd Infonms us, a5 t=achers, of the lewsl of undarstanding or
remaining misconceptions thak ane present In the class. Further beaching
and l=arning wikhin the lescon and subsagquent lescons adapt to the
nformation this provides. Ho bwo lessons on the same topic wil be e

same due b0 the l=2rming speeds and nesds of difenent classes.

CH1l: GIR.LT. language: ‘W= fighlight 2nd embrace fallr=
and ‘we show shudents the Imporiance of the: lzarming we gain
from K Mo student ‘cannct do K, they simply ‘'cannck da It YET.
Modeliing and disoussing cxmiman MISERes and even our osm,
reinforces that making mistzkes ks part of =aming.

ES9: Fostering pocitive relationchips: We model the behaviours Bat
e expect — dewsloping respect, honesty, responsiblilty, a “can do”
atitbude and understanding of others. Conseguenty, students’ SMSC and
community sthas s develapsd | §WetreEoon]. W belive that sach
student can leam and achieve more: than they ourently are.

W= Bk o shedemis and each other sbout shident behsiours 2nd
not shudents.  Behaniowrs for learning can change.

CH12: Home learning: Deseloping Independent leaming
outsida of the cassroam [purpaseful and challenging home
l=2ming once per week In al K54 subjects, ance per week
FE=3 core subjscts (En., Ma. Andl Scl] and wihen reguired In K53
nan-corsl Refs Hovme Lasming Solty (2005

E10: Effective Mentoring: We 2re procacive In supporitng and
nurturing those students I the mentor groups that carmy our name. We
Pollow agreed pastoral probocols and feke assertive action o ensune the
highest standards of support and chall=nge. (e.0. planner, uniform and
equipment checks, comversabions reganding attendance, punchalty,
behaviowr, bamiers to leaming, SUCDesses and pROgrEss).

Item of equipment miszing In mentoring time: Minus In
planner (=g ‘minus no pen?). Sudent sent bo the Anance OMce to
purchase replacement equipment.

Incorrect uniform In mentaring Hme: S=nd o Fashoral
Manzger with a dated nat= In plannar.
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