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School Values 

 
 

 
 
 

 

 
 
 

 

 
 

 

 
 

 
 

 

 
 

 
 

 
 

 

 
 

Vision:  A School.  A Family.  A Community. 

OUR MISSION 

All students are empowered, through access to a broad range of skills, qualifications and experiences, to become independent, respectful and informed citizens who exceed their personal and 
academic potential. 

OUR VISION 

 Our vision is based upon the principle of ‘Successful Students, Collaborative Community’  

‘Successful Students’ 
All students receive the highest standard of education in a challenging, engaging, supportive 

and highly aspirational environment as a result of which they develop a love of life long 
learning. 

‘Collaborative Community’ 
We all share a passion for, and a commitment to, the community we serve. We work together 

to contribute positively to the school and the wider community. 

OUR VALUES 

Our values underpin all that we do as a school and are brought to life in all areas of our organisation 

 Work Hard 

We recognise that good work comes from hard work 
and that hard work pays off. 

Be Kind 

We are polite and considerate. We celebrate our 
differences and help those in need. 

Aim High 

We are ambitious and determined and make the 
most of every opportunity. 

Show GRIT 

We overcome challenges that stand in the way of 
achieving our goals. We stay positive and never give 

up. 

OUR BELIEFS 

Å We have a fundamental and unrelenting belief in the potential of every individual.  
Å We do whatever it takes to ensure a child is happy, safe and successful. 
Å We promote strong moral values, maintain high standards of orderly behaviour and lead by example.  
Å We promote positive well-being in all aspects of life and the school community.  
Å We believe in lifelong learning of all staff, students and stakeholders.to pupils.  
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Introduction  

 
All students at Ecclesfield School receive a broad and balanced curriculum that is fit for purpose in today’s society.  Every student, regardless of their starting point, background or circumstance, 
receive a curriculum that will enable them to: 
 

1. Gain the skills, knowledge and qualifications they need to be successful in life 
2. Develop skills and qualities that will allow them to contribute positively to society. 

 

 

Our Curriculum Intent – Curriculum Vision  

 
The curriculum at Ecclesfield School is personalised to meet the needs of all individuals.  It is meticulously planned and rigorously evaluated, to ensure improvements are made swiftly to enable 
sustainable progress for all.    
 
Ecclesfield School’s curriculum policy is based on the following aims: 
 

 
 

 
 
  

Throughout the curriculum 
each student will be provided 
with an accesible pathway to 
be able to achieve the best 

possible academic outcomes 
regardless of individual 
backgrounds, needs or 

circumstances.

The curriculum will have links 
to 'real world'  situations and 

employability so students have 
clarity in the purpose of 

learning.

Basic literacy and numeracy 
skills are provided to students 

to ensure all students are 
literate and numerate and well  
prepared for their future life.

The curriculum will be both 
engaging , exciting and 

accessible to all.  It will be 
delivered with vigour and 

through hard work, students 
will be able to show rapid 

progress and development.

All students have high  
aspirations and gain the  
qualifications needed to 

access an ambitous Post 16 
pathway.

The curriculum will provide 
access to a wide range of 
cultural experiences and 
opportunities, within and 

beyond the classroom.

Students will develop a love of 
learning and show a desire to 
investigate further to secure 
their knowledge, skills and 

understanding in a wide range 
of subjects.
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Our Curriculum Intent - Curriculum Outcomes  

 
The curriculum at Ecclesfield School is crafted to provide all students with the key skills and qualities required to ensure success in their future ventures. As such, the diagram below outlines the 
skills and qualities that the curriculum will develop in all students by the time they leave Ecclesfield School at the end of Year 11: 

 
          
 

 
 

A typical 
Ecclesfield 
student on 
leaving the 

School

Always has high 
expectations of 
themselves and 

others.

Takes on 
responsibiity for 
their own future 

ventures.

Has emotional 
intelligence to be 
successful, both 
personally and 
professionally.

Is kind and 
sensitive to the 

needs of all 
other people.

Sees any 
challenge or 

failure as a means 
to improve and 

succeed.

Continues to 
learn and 
achieve by 

taking on new 
opportunities 

and experiences.

Is confident in 
their own 

abillities and 
proud to share 

that with others.
Always aspires 
to be better at 
what they do 
showing GRIT.

Makes a positive 
contribution to 
their local and 

wider 
community.

Is literate,  
numerate and 
can manage 
technological 
innovation.

Can address 
work life 

balance that has 
a positive 

impact on their 
well being.

Is respectful 
towards others 
regardless of 

culture or 
background.
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Roles and Responsibilities 

 

The Head teacher will ensure that: 
 
All statutory elements of the curriculum, and those subjects which the School chooses to offer, have aims and objectives which reflect the aims of the School and indicate how the needs of individual 
students will be met. This will include how the subject will be taught and assessed. 
 
¶ The amount of time provided for teaching the curriculum is adequate and is reviewed by the Trustees annually. 
¶ Where appropriate, the individual needs of some students are met by permanent or temporary disapplication from the national curriculum. 
¶ The procedures for assessment meet all legal requirements and students and their parents/carers receive information to show how much progress the students are making and what is 

required to help them improve. 
¶ The governing body is fully involved in decision-making processes that relate to the breadth and balance of the curriculum. 
¶ The governing body is advised on statutory targets in order to make informed decisions. 

 
 

The Trustees will ensure that: 
 
¶ It considers the advice of the Head teacher when approving this curriculum policy and when setting statutory and non-statutory targets. 
¶ Progress towards annual statutory targets is monitored. 
¶ It contributes to decision making about the curriculum.  
 

SLT, as Subject Link Line Managers will ensure that:  
 
¶ They have an oversight of curriculum structure and delivery within their departments. 
¶ Detailed and up-to-date schemes of learning are in place for the delivery of courses within their departments. 
¶ Schemes of learning are monitored and reviewed on a regular basis. 
¶ Robust and regular assessment procedures are in place. 
¶ Levels of attainment and rates of progression are discussed with Curriculum leaders (CLs) on a regular basis and that actions are taken where necessary to improve these. 

 
Curriculum Leaders will ensure that: 
 
¶ Long term planning is in place for all courses. Schemes of learning will be designed using the School pro-forma and will contain curriculum detail on: context, expectations, key skills, lesson 

purposes, learning outcomes, learning activities, differentiation resources, stretch and challenge. 
¶ Schemes of learning encourage progression at least in line with national standards. 
¶ There is consistency in terms of curriculum delivery. Schemes of learning should be in place and be used by all staff delivering a particular course. 
¶ Appropriate awarding bodies and courses are selected so that they best meet the learning needs of our students. 
¶ Where necessary an appropriate combination of qualifications or alternative qualifications can be offered which best suit the needs of learners. 
¶ Assessment is appropriate to the course and the students following particular courses. There should be consistency of approach towards assessment. 

¶ They keep the appropriate SLT link line manager informed of proposed changes to curriculum delivery. 
¶ They review student performance data on a regular basis to ensure that any necessary changes in terms of curriculum delivery are planned and carried out in a timely fashion. 
¶ They share best practice with other colleagues in terms of curriculum design and delivery. 
¶ Oversee CPD needs with regard to curriculum planning and delivery within their area of responsibility. 

 

Teaching staff and learning support staff will: 
 
¶ Ensure that the School curriculum is implemented in accordance with this policy. 

¶ Keep up to date with developments in their subjects and deliver quality first teaching. 
¶ Have access to, and be able to interpret, data on each student to inform the design of the curriculum in order that it best meets the needs of each cohort of students. 
¶ Share and exchange information about best practice amongst their colleagues in different schools and through external networks, resulting in a dynamic and relevant curriculum. 
¶ Participate in high quality professional development, working with other teachers to develop their skills in understanding the learning needs of their students and how best to address those 
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needs and engage them. 
¶ Work in partnership with other agencies to provide an appropriate range of curriculum opportunities. 

 

Students will: 
 
¶ Be treated as partners in their learning, contributing to the design of the curriculum. 
¶ Have their individual needs addressed, both within the School and extending beyond the classroom into the family and community, through a curriculum which offers breadth, support and 

challenge. 
¶ Be given additional support if they start to fall behind in their learning, helping them get back ‘on track’ quickly. 
¶ Receive coordinated support to enable them to make the appropriate curriculum choices at KS4. 

 
Parents and carers will: 
 
¶ Be consulted about their children’s learning and in planning their future education. 
¶ Be confident that their child is receiving a high quality education that is designed to meet their learning needs and which will equip them with the skills they need to thrive throughout their 

lives. 
¶ Be informed about the curriculum on offer and understand the rationale behind it. 

 

 

Monitoring, Evaluation & Review 

 

The governing body receive an annual report from the Headteacher on: 

 
¶ The standards reached in each subject compared with national benchmarks. 
¶ The standards achieved at the end of each year taking into account any important variations between groups of students, subjects, courses and trends over time, compared with national 

benchmarks. 
¶ The number of students for whom the curriculum was disapplied and the arrangements which were made. 

 
The governing body review this policy at least once a year and assess its implementation and effectiveness. The policy will be promoted and implemented throughout the School. 
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The Explicit Curriculum – Our Curriculum Model 

 

 

Curriculum Structure 
 

The School day starts at 8.50 am and ends at 3.00 pm and consists of five 60 minute lessons. Morning break is from 11:10am – 11:30am. Lunch time for all students is from 1:30pm to 2:00pm. 
There is a weekly assembly for each year group (linked to SMSC, Thought of the Week and our school values of WORK HARD, AIM HIGH, BE KIND & SHOW GRIT). In Y11, and for some of Y10 
(Summer Term), there is a P6 Intervention programme for one hour after school where students are targeted for exam preparation and consolidation of learning. 

 
8.00-8.45 Breakfast Club 

8.00 Students Enter School 

8.35 - 8.45 Staff Briefing Time (Mon, Tues, Thurs) 

8.50 - 9.10 Registration (in year groups) 

9:10 – 10:10 P1 

10:10 -11.10 P2 

11:10 -11.30 Break time for all students 

11.30-12.30 P3 

12.30-13.30 P4 

13.30-14.00 Lunch time for all students 

14.00 – 15:00 P5 

15:00 P6 Intervention for Y11 
Enrichment/End of school for all other students 

 
On entry to the School, students are placed in mixed ability tutor groups of approximately 30 students. In Y11, tutors groups are created to match the needs of students through any underperformance 
in maths and/ or English learning. The year group is banded into an X band and a Y band for the core subjects of English, Maths and Science. Classes in core subjects are setted to allow for 
appropriate support and challenge. All other subjects are taught in mixed ability groups. 
 
Key Stage 3 

 
 

Students embark on a 5 year GCSE journey as soon as they start at the School.  Curriculum plans and schemes of learning in all subjects have strategic five-year plans in place throughout which the 
key skills, knowledge and understanding required for success at GCSE courses have been mapped out. Staff delivering a curriculum that strengthens and builds on students’ KS2 knowledge and 
skills eases transition. 
 
¶ Throughout KS3, students receive 9 hours of English every two weeks. Maths deliver 8 hours of learning every two weeks in Y7 & Y8 and 9 hours in Y9. Science deliver 6 hours every two 

weeks in Y7 & Y8 and then 9 hours in Y9, then equivalent to both English and maths.  
¶ Students significantly below Expected Standard for both Reading and maths on entry are supported through our ALP in Years 7 and 8 and our Entry Level Pathway in Year 9 and 10. The ALP 

is constantly monitored and evaluated to monitor quality of delivery and the progress students are making. All students on the ALP also have the opportunity to be study a Humanities and 
MFL subject through a more thematic, literacy-based approach. A Primary trained specialist delivers the ALP Pathway Numeracy and Literacy programme. 

¶ In addition to this, an additional English & Maths group is created in 7Z & 8Z bands in order for our ALP teacher to teach the core English and Maths curriculum to our low ability students. 
This again, is delivered by a Primary trained specialist where appropriate.  

¶ In Y9 our Bridge Pathway is provided for students that are identified with making significantly less time-related progress across their subjects in Y7 and Y8 and who need an alternative 
provision to improve engagement, progress and attainment during Key Stage 4. This has a balanced programme of Core subjects, PE, Technology, Photography, Personalised Intervention 
and some Alternative Provision. GCSE equivalent courses are provided to support transition in Post 16. 

¶ Students are allocated a language pathway of either French, Spanish or German, which they study throughout their time at school. 
¶ At the end of Y8 students choose either Geography or History GCSE which they study from Y9 onwards. 
¶ As appropriate some Y9 students will be withdrawn from Languages/Humanities to be given extra time and support for their English, Maths and Science subjects to accelerate their progress 
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as part of our Entry Level Pathway. Students complete Entry Level Certificates in maths and science and complete a Step Up programme in English. 
¶ A designated teacher delivers SMSC, with a focus upon British values, to students during one lesson every two weeks, as well as study skills in tutor time and assemblies. 
¶ In Year 9 students are issued a Pathway for KS4 learning. In their Pathway there are a number of subjects they can opt for. 

 
Years 7 & 8 

 

Currently Year 7 and 8 students have the following number of periods per subject every two weeks: 

 
 

Subject Periods 

English (Literature & Language) 9 

Maths 8 

Science 6 

Physical Education 4 

Technology (Carousel of Food, Resistant Materials, Engineering and Electronics) 3 

MFL (French, German or Spanish) 4 

Computer Studies 3 

History 3 

Geography 3 

SMSC 1 

Drama 2 

Music 2 

Art  2 

 
 
 

As part of the curriculum model for Y7 and 8, students significantly below national average in English and Maths at KS2 are eligible for our Alternative Learning Pathway (ALP). The schematic 
for this pathway is illustrated below: 
 

En Ma Sc La Hu Cs ALPE ALPN Dr Mu Ar Sm Pe Tk 

9 8 6 2 2 2 4 3 2 2 2 1 4 3 

Taught as Z band Taught with rest of year group 
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Year 9: 
 
Currently Year 9 students have the following number of periods per subject every two weeks: 

 

Subject Periods 

English (Literature & Language) 9 

Maths 9 

Science 9 

Physical Education 3 

Technology (Carousel of Food, Resistant Materials, Engineering and Electronics) 3 

MFL (French, German or Spanish) 5 

Computer Studies 2 

Geography/History 4 

Drama 2 

Music 2 

Art  2 

 

 

The schematic below illustrates the curriculum model for Y9. As part of the curriculum model for Y9 those students who are significantly behind on making time related progress in English and Maths 

at KS2 receive additional support on the Entry Level Pathway. In addition, students who are identified with making significantly less time related progress across their subjects in Y7 and Y8 and who 

need an alternative provision to improve engagement, progress and attainment during Key Stage 4 follow our Bridge Pathway. 
 

Year 9     ELS x 1 ELS x 2             

      ELM x 2 ELM x 1             

   Step Up x 2 Step Up x 1       

En Ma Sc La Ge/Hi Dr Mu Ar Pe Te Cs 

9 9 9 5 4 2 2 2 3 3 2 

Start GCSEs. Opt for Ge/Hi or Sp/Ge/Fr   

Bridge Pathway 

 

 

Bridge 
Pathway               

               

En Ma Sc Pe Te Ph Int AP 

6 6 6 6 6 6 4 6 

GCSEs L1/2 qual L1/2 qual GCSE 
Personal 

Intervention Offsite 
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Key Stage 4 
 

Year 10 & 11: 
 

Students start their KS4 qualifications programme in Year 10 and opt in Year 9. During the Options process, information for each student 
is carefully analysed and each child is directed towards an appropriate Pathway that facilitate the best outcomes and best engage them.  
A wide range of subjects and types of qualification are offered in order to suit all learning styles.  It is expected that at least 90% of 
students will fill all Progress 8 buckets and that all students will study a Humanities subject in addition to the core subjects of English, 
maths and science. The EBacc pathway is strongly recommended to targeted students but ultimately it is the students that drive the 
curriculum. It is expected that at least 55% of the school will follow an Ebacc curriculum in order to ensure an aspirational curriculum 
pathway is in place for our students. 
 
An overview of our core Key Stage 4 Pathway is shown below: 

 
 
 

Subject             Periods 

Maths 10 

English (Literature & Language) 9 

Science 9 

Physical Education 2 

Option subjects include: 
Art, Enterprise, Computer Science, Drama, Engineering, Health & Social 
Care, Hospitality & Catering, Digital Information Technology, Music, GCSE 
PE, Photography, Religious Studies, Sports Science, Travel & Tourism 

5 periods every two weeks for each 
subject opted for. 

Subject allowance depends on Pathway 
taken. 

 
 

 
SMSC is delivered throughout the curriculum as well as in Assemblies, Tutor time and focused Super Learning Days, progress days and careers 
days. 

 
 

The schematic below illustrates the curriculum models for Y10 & Y11. As part of the curriculum model those students who are significantly 
behind on making time related progress in English and Maths receive additional support on the Entry Level Pathway. In Y11, extra capacity 
is also built in to PE time to remove targeted, underperforming students who will benefit from extra English, Science or Maths learning. In 

addition, students who are identified with making significantly less time related progress across their subjects in Y7 and Y8 and who need an 

alternative provision to improve engagement, progress and attainment during key stage 4 follow our Bridge Pathway. 
 
 
Year 10               

        ELS 

        ELM 

        Step Up English 

En Ma Sc Pe Op1 Op2 Op3 Op4 

10 9 9 2 5 5 5 5 

Bridge Pathway 

 

Year 11   Sc Int    ELS 

   Ma Int    ELM 

   En Int    En Exam Conf 

En Ma Sc Pe Op1 Op2 Op3 Op4 

10 9 9 2 5 5 5 5 

Bridge Pathway 

 
 
Bridge 
Pathway               

               

En Ma Sc Pe Tk Ph Int AP 

6 6 6 6 6 6 4 10 

GCSEs L1/2 qual L1/2 qual GCSE Pers Int Offsite 
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The Bridge Pathway  
 
‘Alternative curriculum provision to re-engage, empower and inspire students’ who are underperforming and not engaging across a range of subjects.’ 

 
The Bridge is an onsite alternative provision for students in Years 9-11 which aims to re-engage, empower and inspire underperforming students within the School through a bespoke, and tailor made 
curriculum, which meets the complex needs of the students referred to it. The Bridge provision is central to the School’s mission: All students are empowered, through access to a broad range of skills, 
qualifications and experiences, to become independent, respectful and informed citizens who exceed their personal and academic potential. 

 
The Bridge curriculum has been designed to focus on the core subjects of English, maths and science and other pastoral and vocational related experience to meet the more complex needs of the 

students referred to it. Lesson time is also reduced to 45-minute lesson to enhance engagement and progress of our hardest to reach students. Our subject specialists who have the skill and capability 

of working with vulnerable students deliver all lessons. Although the curriculum provision may be tailored to meet the needs of individuals, it operates around the core timetable illustrated below: 

 

 
 

 

 

 

 

 

Tutor Time 

Tutor time is utilised to deliver a range of targeted provision and interventions from the list below which are bespoke to meet the individual needs of students. Start Of the Day Activities (S.O.D.A) has been created 
to help students in the following ways: 
 
Å Re-enforce their learning and practise basic skills 
Å Give more structure to form period – making it more useful 
Å Helping students to get organised for the week. 

 

Using 

¶ Study Skills 

¶ Revision techniques 

¶ Mentoring 

¶ Literacy 

¶ Numeracy 

¶ Reading 

¶ PSHCE 

¶ SMSC (assemblies) 

¶ Tutors groups created for English and Maths support in Y10 & Y11. 

 

Subject Number of Lessons 

English 6 

Maths 6 

Science 6 

Sport 6 

Photography 6 

Technology 6 

Personal Intervention 4 

Alternative Provision 6 

Check in/Check out 4 

Total 50 
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Y8 Humanity choice Option 
 
At the end of Y8 students need to choose between Geography and History as the Humanity they will continue with into Y9 and beyond. Students will only follow one Humanity.  

 
 
Y9 Pathways and Option programme in to a two-year KS4 

 
There are four ‘Pathways’ designed to offer an appropriate route for all students at Ecclesfield School. Each Pathway provides the opportunity to be challenged and to achieve. Each child is allocated one of the four 

Pathways based on a set of criteria. The criteria is derived from scaled score starting points from Y6 SATs, Reading ages, current progress being made and teacher consultation from MFL and Humanity subjects. In the 

Black and Red Pathway, students continue learning the language they have already started, as they do with their Humanity choice from Y8 into Y9. 

Why the Black Pathway? 

The Black Pathway (Ebacc with three Single Sciences), is designed for students who are interested in a combination of Humanities, a Language and some practical subjects. It recognises the preferred GCSE qualifications 

for Post-16 and training, Higher Education progression including Level 3, A-level and University study. The school aims to have 30% of its year group on this Pathway. 

Why the Red Pathway? 

The Red Pathway (EBacc with Combined Science) is designed to ensure students can still achieve the Ebacc with the Humanities and Language subject choice. It recognises the preferred GCSE qualifications for Post-

16 study and training, Higher Education progression including Level 3, A-level and University study. The school aims to have 30% of its year group on this Pathway. 

Why the White Pathway? 

The White Pathway ensures each student can follow a challenging range of subjects from Core and Humanities but does not include a Language choice. The Science course followed is combined. It recognises the GCSE 

qualifications for Post-16 study and training, Higher Education progression including Level 3, A-level and University study. This Pathway still ensures that students will have filled the Ebacc buckets with two science and 

a humanity. The school aims to have 30% of its year group on this Pathway. 

 

Why the Green Pathway? 

The Green Pathway recognises students who need more time to access appropriate levels of Literacy and Numeracy to support other subject choices they will make. Their progress suggests they are still working 

towards their expected targets in all three Core subjects and do not access a Modern Foreign Language in a meaningful way. The courses available support opportunities to be examined throughout the next two years 

rather than just final examination, at the end of a two-year programme of study. All subjects taken by these students allow access into Post 16 education and training. This is the Entry Level Pathway (ELP). The school 

aims to have 10% of its year group on this Pathway. 

 
Students are issued their pathway. They then have an interview with a member of SLT or where appropriate, the SENDCo. The students are guided into any subject choice they are able to make. 
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Departmental Curriculum Planning & Assessment Cycle 

Curriculum Self Evaluation: 

 

Each subject completes an Evaluation Matrix and keeps this updated throughout the year. Any improvements are dated, with links, to where 

the evidence of the improvements are kept. 

Curriculum Self-evaluation Matrix 

This document utilises a series of curriculum indicators in order for schools and subjects to self-evaluate the quality of the curriculum it provides in terms of its 

intent, implementation and impact. 

When using this, Leaders should: 

¶ Utilise evidence to decide on the rating for each curriculum indicator 

¶ Use the boxes provided to justify and evidence the rationale for the rating of each curriculum indicator 

¶ Use the findings to identify areas of strength to share and areas for future development in order to ensure a high quality and robust curriculum is 
provided for all. 

 

 
Grading Criteria Key 

5 

This aspect of curriculum 
underpins/is central to 

the school’s 
work/embedded 

practice/may include 
examples of exceptional 

curriculum 

4 

This aspect of curriculum 
is embedded with minor 
points for development 

(leaders are taking action 
to remedy minor 

shortfalls) 

3 

Coverage is sufficient but 
there are some 

weaknesses overall in a 
number of examples 

(identified by leaders but 
not yet remedying) 

2 

Major weaknesses 
evident in terms of either 
leadership, coverage or 

progression (leaders have 
not identified or started 
to remedy weaknesses) 

1 

This aspect is absent in 
curriculum design 

 

Intent - Rationale, ambition, curriculum concepts 

 Grade Evidence 
1a. There is coherent and ambitious rationale for 
the curriculum design and clear principles, which 
underpin it.  There are clear centrally prescribed 
aims which are shared across the 
school/department and are fully understood  

  

1b. Curriculum leaders show understanding of 
important concepts related to curriculum design, 
such as knowledge progression and sequencing of 
concepts 

  

1c. Curriculum coverage and sequencing allows all 
pupils to access the content and make progress 
through the curriculum  

  

The end points of what the curriculum is building 
towards are clear. It is clear what pupils will need 
to know and do at each of these end points; 
including the skills, knowledge and understanding 
to be gained at each stage  

  

1d. The curricu lum is at least as ambitious as the 
standards set by the national curriculum/external 
qualifications  

  

1e. Reading and literacy is prioritised to allow 
pupils to access the full curriculum offer  

  

1f. Mathematical fluency and confidence in 
numeracy are regarded as preconditions of success 
and are embedded across the curriculum  

  

The curriculum provides pupils with the knowledge 
and Cultural Capital they need to succeed in life  

  

 

Implementation ð Subject leadership knowledge, planning for progression, breadth & depth, rigour of assessment  

 

 Grade Evidence  

2a. Subject leaders have the knowledge, expertise 
and practical skill to design and implement a 
curriculum.  

  

2b. Leaders enable curriculum expertise to 
develop across the school through provision of  
ongoing professional development related to 
curriculum design.  

  

2c. Leaders at all levels, including governors, 
regularly review and quality assure the subject 
curriculum provision to ensure that it is 
implemented sufficiently well  

  

2d. Subject Leaders have clear roles and 
responsibilities to carry out their role in 
curriculum design and delivery  
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2e. The curriculum is well planned and well 
sequenced. It has sufficient depth and coverage of 
knowledge to support pupil progress over time and 
to allow students to transfer knowledge to long 
term memory  

  

2f. The curriculum meets pupils' learning needs. It 
is equitable for all groups and is appropriate to 
meet their needs  

  

2g. Curriculum resources selected, including 
textbooks, serve the schoolõs curricular intentions 
and the course of study and enable effective 
curriculum implementation  

  

2h. Leaders ensure that interventions are 
appropriately delivered to enhance pupilsõ 
capacity to access the full curriculum  

  

2i. There is a model of curriculum progression for 
every subject. Key skills and concepts are mapped 
throughout the learning journey  

  

2j. Assessment is designed thoughtfully to shape 
future learning. It is not excessive or onerous.  

  

2k. Assessments are reliable. Teachers ensure 
systems to check reliability of assessments in 
subjects are fully understood by staff  

  

 

Impact - Equity, knowledge progression, pupil progress 

 Grade Evidence  

3a. The curriculum is successfully implemented to 
ensure pupilsõ progression in knowledge and 
understanding 

  

3b. Students know more and remember more as a 
result of a well sequenced and comprehensive 
curriculum plan  

  

3c. The curriculum provides parity for all groups of 
learners; especially for the most disadvantaged 
and pupils with SEND 

  

3e. Pupils are literate and numerate to an age 
appropriate level  

  

3d. Pupils are well prepared for the next stage of 
education, training or employment  

  

3e. Pupils are literate and numerate to an age 
appropriate level  

  

3d. Pupils are well prepared for the next stage of 
education, training or employment  

  

 

The department curriculum planning process at Ecclesfield School directly links to the School’s approach to Life after Levels. 

Curriculum planning starts by looking at the requirements for students to be successful at GCSE, it maps these key concepts, skills, 

and knowledge across Year 7 to 11. This is a skills and concept based approach rather than one that is content driven.  

When developing Schemes of Learning (SoL) a key focus is placed upon depth and not breadth in order to ensure students master 
the key concepts, skills and knowledge before moving on within the SoL. This allows more time to be built in to review assessments 
and students’ learning in order to check students’ understanding, facilitate regular application and practice of key skills and enhance 
students’ retention and recall of knowledge. Teachers should teach less content in more depth. 
 
Formal assessments happen three times per year in all year groups: 
¶ Years 7, 8, 9 – standardised and moderated assessments through each respective year with an end of year exam in Term 3 

for all subjects. Each assessment interleaves prior knowledge from the previous terms to enhance recall skills e.g. the end of 
Year 8 exam tests all knowledge from Year 7 and 8 

¶ Year 10 – standardised and moderated assessment during the year plus one formal set of in-school exams for all subjects 
¶ Year 11 – ongoing, standardised and moderated assessments with two in-school exam windows for all subjects. 

 
A formal assessment cycle is written into the School calendar. Each Assessment Week is preceded by a formal Revision Week to 
teach and embed good revision practices. Each Assessment Week is proceeded by a formal Review Week where key and common 
gaps in knowledge and understanding are plugged and content is re-taught. 
 
In order to meet the new challenging expectations of the GCSE specifications the following common core elements should be 
included in all Schemes of Learning: 
 
¶ Ambitious vocabulary 
¶ Extensive and challenging reading experiences 
¶ Opportunities to show GRIT and experience challenge, failure and success 
¶ Extended writing practice 
¶ Mastery of numeracy skills 

¶ Opportunities to re-visit and re-teach common misconceptions  
¶ Formative and summative assessment opportunities 
¶ End of Year exams 
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¶ A focus on SPaG 
¶ Access to problem solving activities through metacognitive approaches 

¶ Regular and strategic opportunities within a lesson and over a unit of work to check gains in knowledge skills and understanding 
of students 

¶ Explicit links to required GCSE skills throughout each short term plan 
¶ Less content and deeper learning experiences – big ideas that contribute towards the end game. 
 

 
Stage 1 – Subject Curriculum Intent:  
 

Curriculum Leaders should start by thinking about the ‘whole game’ of their subject at GCSE: What are the big ideas, core concepts, 
and key skills required to be successful? What knowledge do the students need to have to be able to recall and apply in test/exam 
situations? The following outlines the difference between subject content, key skills and core concepts. 
 

Subject Content - awareness of facts / circumstances 
• Tessellation is a pattern of shapes that fit together 
• There are 3 metaphors in this poem 
• The French Revolution happened in 1789 
 
Key Skills - competence in the performance of a task 
• I can tessellate these shapes 
• I can write a paragraph analysing a poem 
• I can prioritise causes according to their relative importance 
 

Core Concepts - the deep structure or principle of the subject 
• Angle rules explain why certain polygons will or won't tessellate 
• Metaphor is about substitution of meaning 
• How are the causes of revolutions different from the causes of wars? 
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Stage 2 – 5 Year Curriculum Overview: 
 

Once Curriculum Leaders have identified the core concepts, key skills and knowledge that comprise the subject at KS4 then they can 
identify and map out the curriculum content that stems from this. 
 

Curriculum Leaders should then sequence core concepts, key skills and knowledge backwards – from to GCSE, to KS3 on the Five Year 
Plan template below. This is to be done by breaking down the core concepts, skills and knowledge required per year group and then 
splitting it down further in to half term blocks. Work should be set out in an age related way, and aim to teach ‘junior versions’ of the 
big ideas students will come to later at the end of Year 11.  
 

This plan should incorporate the identified assessments that underline each topic. These should be informed by testing and identify 
the elements of deep learning essential to understanding the subject. Summative assessments for core subjects of English, maths and 
science should be included at the end of each half term. Formative assessments should be included at the end of each half term, and 
summative at the end of each term for all other subjects. 
 
 
Curriculum Overview: 
 
 
 

   
 Y

7
   

A
im

s 

Broader concepts: 

 

Skills: Knowledge: 

  

Recall: 

 

 
 
 
  

<<subject>> 5 Year curriculum Overview 2019 -2020  
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Stage 3 – Year Group Curriculum Overview: 
 

Curriculum Leaders should then complete the ‘Curriculum Overview Document’ per year group (for KS3) and per course (for KS4) and 
break down the core concepts, key skills and assessments across each half term in more detail. 
 
 

 

Subject: <<  >> 

Year 7: Year Overview 2019-20 

 

Unit of Learning 

 

 

1 

 

 

2 

 

3 

 

4 

 

5 

 

6 

Topic 

 
      

Skills       
Knowledge       
Assessment       
Ecco Values / 

SMSC / Cultural 

Capital Links 

      

Literacy / 

Numeracy Links 

 

 

 
 

 

     

 

 
 
 
 
 
 
  

Work Hard ǀ Be Kind ǀ Aim High ǀ Show GRIT 
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Stage 4 – Subject Short Term Planning: 
 

Curriculum Leaders should then complete the ‘Short Term Plan’ per year group/course for each half term/topic utilising the Ecclesfield 
School short term planning document below. Curriculum Leaders should carefully plan how the topic can be broken down lesson by 
lesson over the allocated time period and should identify the lesson purpose, success criteria and how progress will be monitored for 
each lesson.  
 
 

Lesson 
No. 

Lesson Title Lesson Outcomes Lesson Activities Knowledge  Assessment of 
Learning 

Home Learning 

1  ¶  Starter: 
 
Main activities: 
 
Plenary: 
 

Knowledge 
retrieval: 
 
Predicted 
misconceptions: 
 
 

¶   

2   Starter: 
 
Main activities: 
 
Plenary: 
 

Knowledge 
retrieval: 
 
Predicted 
misconceptions: 
 
 

  

3   Starter: 
 
Main activities: 
 
Plenary: 
 

Knowledge 
retrieval: 
 
Predicted 
misconceptions: 
 
 

  

4   Starter: 
 
Main activities: 
 
Plenary: 
 

Knowledge 
retrieval: 
 
Predicted 
misconceptions: 
 
 

  

5   Starter: 
 
Main activities: 
 
Plenary: 
 

Knowledge 
retrieval: 
 
Predicted 
misconceptions: 
 
 

  

6   Starter: 
 
Main activities: 
 
Plenary: 
 

Knowledge 
retrieval: 
 
Predicted 
misconceptions: 
 
 

  

7   Starter: 
 
Main activities: 
 
Plenary: 
 

Knowledge 
retrieval: 
 
Predicted 
misconceptions: 
 
 

  

8   Starter: 
 
Main activities: 
 
Plenary: 
 

Knowledge 
retrieval: 
 
Predicted 
misconceptions: 
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The Whole School Assessment Cycles 
 
The assessment cycle framework below highlights the patterns followed by each year group in each subject over the year. Staff support the preparation skills required prior to formative assessments. 
Windows are open for subjects to test/examine students learning. Graded outcomes are standardised and moderated prior to teachers entering current and or estimated grades linked to a 9-1 grade 
framework. Students receive diagnostic feedback, which helps them produce DIRT work in time that is offered to them, post feedback. Reports are then be issued to parents as well as form tutors 
where students have the opportunity to reflect on their performance and identify strategies for improvement. Parent Evenings follow for dialogue to be shared. 

 

 

Week Data Collecton Revision   Assessment  Feedback  Report Parents' Evening RAP Meetings  Marking Live Teacher  Marking Meetings / Twilights 

1  
Y7 Baseline 

Test      

 

 X  

2  Y11 Y7 Baseline Test      SA   

3   Y11 Y7 Baseline Test      X  

4 Y7 DC1 Opens   Y11 Y7 Baseline Test    PA   

5 
Y7 DC1 Closes /   
Y11 DC1 Opens Y9   Y11   

 
 

X  

6 Y11 DC1 Closes Y8 Y9      SA   

7   Y8 Y9   Y11   X  

8 Y9 DC1 Opens Y11  Y8 Y9  Y11  PA   

 OCTOBER HALF TERM 

9 
Y9 DC1 Closes /      
Y8 DC1 Opens  Y11 EXAMS  Y8   

 
 

X 
Blocked out for marking 

10 Y8 DC1 Closes  Y11 EXAMS        

11  Y10 Y11 EXAMS Y11      X 

12   Y10 Y11     SA   

13 Y11 DC2 Opens   Y10 Y11     X  

14 
Y11 DC2 Closes / 
Y10 DC1 Opens    Y10 Y11  

 
PA 

  

15 Y10 DC1 Closes Y9        X  

 CHRISTMAS BREAK 

16  Y7 Y9    Y11  SA   

17   Y7 Y9   Y11   X  

18 Y9 DC2 Opens   Y7 Y9    PA   

19 
Y9 DC2 Closes /     
Y7 DC2 Opens Y10   Y7 

Y9 Options 
Evening  

 
 

X  

20 Y7 DC2 Closes Y8 Y10         

21  Y11 Y8 Y10  Y7   SA   

 FEBRUARY HALF TERM 

22 Y10 DC2 Opens  Y11 EXAMS Y8 Y10     X 

Blocked out for marking 

23 
Y10 DC2 Closes / 
Y8 DC2 Opens  Y11 EXAMS  Y8   

 
PA 
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24 Y8 DC2 closes   Y11      X  

25    Y11  Y10   SA   

26 Y11 DC3 Opens Y10   Y11 Y8    X  

 EASTER BREAK 

27 Y11 DC3 Closes  Y10 EXAMS      PA  
Blocked out for marking 

28   Y10 EXAMS   Y11    X 

29  Y9  Y10   Y11     

30 Y10 DC3 Opens  Y9 EXAMS  Y10  Y11  SA   

31 Y10 DC3 Closes   Y9    
  X  

32 Y9 DC3 Opens    Y9    PA   

 MAY HALF TERM 

33 Y9 DC3 Closes Y7     Y10   X  
34  Y8 Y7 EXAMS   Y9 Y10  SA   

35 Y11 DC4 Opens  Y8 EXAMS Y7    
  X  

36 
Y11 DC4 Closes / 
Y7 DC3 Opens   Y8 Y7   

 
PA 

  

37 
Y7 DC3 Closes /     
Y8 DC3 Opens    Y8   

 
 

X  
38 Y8 DC3 Closes        SA   

39        
 

 X  
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The Additional & Different Curriculum – The Alternative Learning Pathway 

 

Rationale: 
 

Students who arrive at Ecclesfield School with SATs scores  significantly below the National average (scaled score <100) in both Reading and maths, find it difficult to progress within their subjects as 
they move from Year 7 to 11.  These students follow an alternative curriculum where their skills are developed to get them to a grade which enables progress at KS4. Students will remain on this 
alternative learning pathway until they no longer meet the eligibility criteria. 
 

Purpose: 
 
Our curriculum is designed for all students to make progress. In order to achieve this goal it is necessary for some students to follow an Alternative Learning Pathway. Students who start Year 7 
significantly below the National standard in their KS2 tests follow a bespoke curriculum pathway where they are given literacy/numeracy intervention from our specialist Closing the Gap Primary 
specialist teacher.  There are different phases of support depending on the specific need required.  Pupil Premium (PP) budget is carefully spent to provide PP students with the relevant resources in 
order to succeed in all areas of the curriculum.  Student data is continually scrutinised by all parties to provide all students with timely intervention. 
 

All students on the alternative learning pathway will still have a Humanities lesson and study a Modern Foreign Language to allow them to continue with an Ebacc ‘bucket 2’ subject when they take 
their GCSE options.   
 
Students who enter the alternative learning pathway remain on it for the remainder of the year.  They are continually assessed throughout the year.  Any student who progresses to the required 
standard will be stretched and challenged to ensure further progress within the group.  The alternative learning pathway, and students on it are reviewed every year by the CtG lead. 
 
Expected Impact: 
 
Our CtG specialist teachers will deliver effectively planned literacy and numeracy lessons to facilitate maximum progress of all ALP students at all levels.  It is expected that students needing less 
intervention will remain on the ALP for 1 year and then be introduced to a differentiated curriculum the following year.  Students who enter the School well below National average would be expected 
to remain on the ALP for both Years 7 & 8. Impact of the curriculum is monitored through progress made in English and maths assessments and through students’ reading ages over time. 
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The schematic below outlines the range of academic and pastoral provision in place, which is specifically targeted to accelerate the progress and personal development of disadvantaged students: 

 9a. Pupil Premium Provision   

Year 7  Year 8  Year 9  Year 10  Year 11  
Maths Lessons Maths Lessons Maths Lessons Maths Lessons Maths Lessons 
8 lessons per fortnight 

Baseline testing on entry 

Problem solving exam question every lesson 

Key skill starters 

Exam question plenaries 

Hooks to maximise engagement 

Progress checkers for each topic 

Letõs Talk English 

8 lessons per fortnight 

Problem solving exam question every lesson 

Key skill starters 

Exam question plenaries 

Hooks to maximise engagement 

Progress checkers for each topic 

9 lessons per fortnight 

Start of GCSE content delivery ð Mastery principles 

Problem solving exam question every lesson 

Key skill starters 

Exam question plenaries 

Hooks to maximise engagement 

Progress checkers for each topic 

10 lessons per fortnight 

GCSE content - Mastery principles 

Problem solving exam question every lesson 

Key skill starters 

Exam question plenaries 

Hooks to maximise engagement 

Progress checkers for each topic 

10 lessons per fortnight 

GCSE content 

Problem solving exam question every lesson 

Targeted curriculum time intervention 

Targeted curriculum time withdrawal (other subjects) 

Key skill starters 

Exam question plenaries 

Hooks to maximise engagement 

Progress checkers for each topic 

English Lessons English Lessons English Lessons English Lessons English Lessons 
9 lessons per fortnight 

Baseline testing on entry 

Skills based curriculum 

Literacy hooks and plenaries 

Exam question every lesson 

Termly reading tests 

9 lessons per fortnight 

Skills based curriculum 

Literacy hooks and plenaries 

Exam question every lesson 

Termly reading tests 

9 lessons per fortnight 

Start of GCSE content delivery ð Mastery principles 

Literacy hooks and plenaries 

Exam question every lesson 

Termly reading tests 

9 lessons per fortnight 

GCSE content - Mastery principles 

Literacy hooks and plenaries 

Exam question every lesson 

Bi-annual reading tests 

9 lessons per fortnight 

GCSE content 

Literacy hooks and plenaries 

Exam question every lesson 

Targeted curriculum time intervention 

Targeted curriculum time withdrawal (other subjects) 

Alternative Learning Pathway (ALP) 

Literacy & Numeracy  

Alternative Learni ng Pathway (ALP)  

Literacy & Numeracy  

   

Students significantly below 100 for English & maths on 

entry. 

Initial baseline testing during Y6 transition 

Ability streamed groups 

Thematic teaching of Geography, History and Languages 

Bespoke curriculum developed to meet needs/skills gaps 

Half termly assessments & review of progress 

Students significantly below 100 for English & maths on 

entry. 

Initial baseline testing during Y6 transition 

Ability streamed groups 

Thematic teaching of Geography, History and Languages 

Bespoke curriculum developed to meet needs/skills gaps 

Half termly assessments & review of progress 

   

  Entry Level Pathway  Entry Level Pathway  Entry Level Pathway  

  5 lessons per fortnight for students on Entry Level Options 

Pathway 

Lowest attaining 10% of year group 

Focus on basic literacy, numeracy and science skills 

5 lessons per fortnight for students on Entry Level Options 

Pathway 

Lowest attaining 10% of year group 

Focus on basic literacy, numeracy and science skills 

9 lessons per fortnight for students on Entry Level Options 

Pathway 

Lowest attaining 10% of year group 

Focus on basic numeracy and science skills & Exam 

confidence/ readiness in English 

  The Bridge Pathway  The Bridge Pathway  The Bridge Pathway  

  Students in need of alternative provision 

Initial baseline testing & initial skills gap analysis 
Bespoke work placement arrangements 

Mentoring programme from external agencies 
Bespoke pastoral intervention per week 

Flexible curriculum 
Bespoke sanction/rewards system 

Bespoke mastery based curriculum based on gap analysis 

Key skill starters 

Hooks to maximise engagement 

Termly arithmetic testing & analysis 

Problem solving & basic number skills focus every lesson  

Targeted additional 1:1 support during Intervention lessons 

Literacy hooks and plenaries 

Reading tests 3x per year 

Basic skills focus every lesson  

Targeted additional 1:1 support during Intervention lessons 

Students in need of alternative provision 

Initial baseline testing & initial skills gap analysis 
Bespoke work placement arrangements 

Mentoring programme from external agencies 
Bespoke pastoral intervention per week 

Flexible curriculum 
Bespoke sanction/rewards system 

Bespoke mastery based  curriculum based on gap analysis 

Key skill starters 

Hooks to maximise engagement 

Termly arithmetic testing & analysis 

Problem solving & basic number skills focus every lesson  

Targeted additional 1:1 support during Intervention lessons 

Literacy hooks and plenaries 

Bi-annual reading tests  

Basic skills focus every lesson  

Targeted additional 1:1 support during Intervention lessons 

Students in need of alternative provision 

Initial baseline testing & initial skills gap analysis 
Bespoke work placement arrangements 

Mentoring programme from external agencies 
Two hours of bespoke pastoral intervention per week 

Flexible curriculum 
Bespoke sanction/rewards system 

Bespoke mastery based  curriculum based on gap analysis 

Key skill starters 

Hooks to maximise engagement 

Termly arithmetic testing & analysis 

Problem solving & basic number skills focus every lesson  

Targeted additional 1:1 support during Intervention lessons 

Literacy hooks and plenaries 

Bi-annual reading tests  

Basic skills focus every lesson  

Targeted additional 1:1 support during Intervention lessons 

Study Skills  Study Skills Study Skills  Study Skills  Study Skills  
ERIC time 

Literacy ôWOWó 

Weekly SODA activities 

Calendar of literacy and numeracy enrichment activities 

(competitions etc) 

SMSC debate opportunities 
 

ERIC time 

Literacy ôWOWó 

Weekly SODA activities 

Calendar of literacy and numeracy enrichment activities 

(competitions etc) 

SMSC debate opportunities 
 

ERIC time 

Literacy ôWOWó 

Weekly SODA activities 

Calendar of literacy and numeracy enrichment activities 

(competitions etc) 

SMSC debate opportunities 
 

 

Literacy ôWOWó 

Weekly SODA activities 

Calendar of literacy and numeracy enrichment activities 

(competitions etc) 

SoW linked to exam spec 

 

Literacy ôWOWó 

Weekly SODA activities 

Calendar of literacy and numeracy enrichment activities 

(competitions etc) 

SoW linked to exam spec 

 

 



 

24 | P a g e  

 9a. Pupil Premium Provision   

Year 7  Year 8  Year 9  Year 10  Year 11  
SEND Additional & Different Provision  SEND Additional & Different Provision  SEND Additional & Different Provision  SEND Additional & Different Provision  SEND Additional & Different Provision  

Lexia 

Reciprocal Reading 

Premiership Reading Stars 

Read Write Inc 

Handwriting 

1:1 in-class support 

Maths Breakfast Club 

Maths Leaders 

Reading Leaders  

After-school dyslexia study support 

Talk About Series 

Mighty Minds 

Lego Therapy 

Vocab and narrative speech and language support 

Educational Psychologist 

Speech & Language 

SEND Watch List 

Lexia 

Reciprocal Reading 

Premiership Reading Stars 

Read Write Inc 

Handwriting 

1:1 in-class support 

Maths Breakfast Club 

Maths Leaders 

Reading Leaders  

After-school dyslexia study support 

Talk About Series 

Mighty Minds 

Lego Therapy 

Vocab and narrative speech and language support 

Educational Psychologist 

Speech & Language 

SEND Watch List 

Lexia 

Handwriting 

1:1 in-class support 

After-school dyslexia study support 

Talk About Series 

Mighty Minds 

Lego Therapy 

Vocab and narrative speech and language support 

Educational Psychologist 

Speech & Language 

SEND Watch List 

Lexia 

Handwriting 

1:1 in-class support 

After-school dyslexia study support 

Talk About Series 

Mighty Minds 

Lego Therapy 

Vocab and narrative speech and language support 

Educational Psychologist 

Speech & Language 

SEND Watch List 

Lexia 

Handwriting 

1:1 in-class support 

After-school dyslexia study support 

Talk About Series 

Mighty Minds 

Lego Therapy 

Vocab and narrative speech and language support 

Educational Psychologist 

Speech & Language 

SEND Watch List 

Attendance Support  Attendance Support  Attendance Support  Attendance Support  Attendance Support  
Alarm clocks 

Attendance panels 

Rewards& incentives 

Attendance Officer 

Home visit 

Parental phone call 

Parental meeting 

Parental contracts 

Attendance rewards cards 

1st day absence calls 

3rd day absence visits 

Governor panel 

Alarm clocks 

Attendance panels 

Rewards& incentives 

Attendance Officer 

Home visit 

Parental phone call 

Parental meeting 

Parental contracts 

Attendance rewards cards 

1st day absence calls 

3rd day absence visits 

Governor panel 

Alarm clocks 

Attendance panels 

Rewards& incentives 

Attendance Officer 

Home visit 

Parental phone call 

Parental meeting 

Parental contract 

Attendance rewards cards 

1st day absence calls 

3rd day absence visits 

Governor panel 

Alarm clocks 

Attendance panels 

Rewards& incentives 

Attendance Officer 

Home visit 

Parental phone call 

Parental meeting 

Parental contracts 

Attendance rewards cards 

1st day absence calls 

3rd day absence visits 

Governor panel 

Alarm clocks 

Attendance panels 

Rewards& incentives 

Attendance Officer 

Home visit 

Parental phone call 

Parental meeting 

Parental contracts 

Attendance rewards cards 

1st day absence calls 

3rd day absence visits 

Governor panel 

Behavioural & SEMH Support  Behavioural & SEMH Support  Behavioural & SEMH Support  Behavioural & SEMH Support  Behavioural & SEMH Support  
Educational Psychologist 

Anger Management 

Nurture Group/Transition 

Anxiety/Mental Health 

Referrals to external agencies 

Emotional Literacy (including self awareness, self-regulation, 

motivation, empathy and social skills) 

EWO 

ZEST 

Talk About 

Mighty Minds 

Sleep clinic 

Educational Psychologist 

Anger Management 

Anxiety/Mental Health 

Referrals to external agencies 

Mentoring (Pastoral/SLT) 

Emotional Literacy (including self awareness, self-regulation, 

motivation, empathy and social skills) 

EWO 

ZEST 

Talk About 

Mighty Minds 

Sleep clinic 

Educational Psychologist 

Anger Management 

Exam stress support 

Anxiety/Mental Health 

Referrals to external agencies 

Mentoring (Pastoral/SLT) 

Emotional Literacy (including self awareness, self-regulation, 

motivation, empathy and social skills) 

EWO 

ZEST 

Talk About 

Mighty Minds 

Sleep clinic 

Talk the Talk 

Educational Psychologist 

Anger Management 

Exam stress support 

Anxiety/Mental Health 

Referrals to external agencies 

Mentoring (Pastoral/SLT) 

Emotional Literacy (including self awareness, self-regulation, 

motivation, empathy and social skills) 

EWO 

ZEST 

Talk About 

Mighty Minds 

Sleep clinic 

Talk the Talk 

Educational Psychologist 

Anger management 

Exam stress support 

Anxiety/Mental Health 

Referrals to external agencies 

Mentoring (Pastoral/SLT) 

Emotional Literacy (including self awareness, self-regulation, 

motivation, empathy and social skills) 

EWO 

ZEST 

Talk About 

Mighty Minds 

Sleep clinic 

Talk the Talk 

Additional Provision  Additional Provision  Additional Provision  Additional Provision  Additional Provision  

Targeted & Subsidised trips and visits 

Uniform and equipment 

PP Watch List 

RAG meetings 

Homework Club 

Student Leaders 

Targeted & Subsidised trips and visits 

Uniform and equipment 

PP Watch List 

RAG meetings 

Homework Club 

Student Leaders 

Targeted & Subsidised trips and visits 

Uniform and equipment 

PP Watch List 

RAG meetings 

Student Leaders 

Targeted & Subsidised trips and visits 

Uniform and equipment 

PP Watch List 

RAG Meetings 

Duke Of Edinburgh 

P6s, holiday & weekend revision 

Student Leaders 

Targeted & Subsidised trips and visits 

Uniform and equipment 

PP Watch List 

RAG meetings 

Duke of Edinburgh 

P6s, holiday & weekend revision 

Free revision guides & resources 

Strive for 5 

Student Leaders (incl. Head Girl/ Boy) 

  Dedicated Staffing & Resources                            Dedicated Staffing & Resources                 Dedicated Staffing & Resources                    Dedicated Staffing & Resources                 Dedicated Staffing & Resourc es 

1 x AHT ð CTG 

1 x ALP Primary trained Teachers 

Ed Psych 

SEND staff 

1 x AHT ð CTG 

1 x ALP Primary trained Teachers 

Ed Psych 

SEND staff 

1 x AHT ð CTG 

Bridge staff 

Quiet room staff 

Ed Psych 

1 x AHT ð CTG 

Bridge Staff 

Quiet room staff 

Ed Psych 

1 x AHT ð CTG 

Bridge Staff 

Quiet room staff 

Ed Psych 



 

25 | P a g e  

 9a. Pupil Premium Provision   

Year 7  Year 8  Year 9  Year 10  Year 11  
Attendance Officer 

Inclusion staff 

Attendance Officer 

Inclusion staff 

SEND staff 

Attendance Officer 

Inclusion staff  

SEND Staff 

Inclusion staff 

SEND Staff 

Inclusion staff 

 Staff  Professional Development             Staff  Professional Development                     Staff  Professional Developme nt                   Staff  Prof essional Development                   Staff  Professional Development  

Staff training on CtG ð Provision for Watch List Students 

SEND training 

Staff Development Programme (staff at all career levels) 

Best Practice Briefings ð Quality First Teaching 

Trust-wide Leadership Programme 

Trust-wide mentoring group 
Keen Bean Literacy Team 

 

Staff training on CtG ð Provision for Watch List Students 

SEND training 

Staff Development Programme (staff at all career levels) 

Best Practice Briefings ð Quality First Teaching 

Trust-wide Leadership Programme 

Trust-wide mentoring group 
Keen Bean Literacy Team 

 

Staff training on CtG ð Provision for Watch List Students 

SEND training 

Staff Development Programme (staff at all career levels) 

Best Practice Briefings ð Quality First Teaching 

Trust-wide Leadership Programme 

Trust-wide mentoring group 
Keen Bean Literacy Team 

 

Staff training on CtG ð Provision for Watch List Students 

SEND training 

Staff Development Programme (staff at all career levels) 

Best Practice Briefings ð Quality First Teaching 

Trust-wide Leadership Programme 

Trust-wide mentoring group 
Keen Bean Literacy Team 

 

Staff training on CtG ð Provision for Watch List Students 

SEND training 

Staff Development Programme (staff at all career levels) 

Best Practice Briefings ð Quality First Teaching 

Trust-wide Leadership Programme 

Trust-wide mentoring group 
Keen Bean Literacy Team 

 

Wider Initiatives  Wider Initiatives  Wider Initiatives  Wider Initiatives  Wider Initiatives  

Most Able PP students -  

GRIMM & Co creative writing workshop (PP MA) 

After school music lessons funded 

Book Club 

 

Most Able PP students - Brilliant Club 

Oxford University trips 

GRIMM & Co creative writing workshop (PP MA) 

After school music lessons funded 

Book Club 

 

Most Able PP students -  

HEPPSY projects, University trips, US Mentors in School 

After school music lessons funded 

Book Club 

Most Able PP students - Brilliant Club,  

HEPPSY projects, University trips, US Mentors in School 

After school music lessons funded 

Book Club 

 

Most Able PP students - Brilliant Club,  

HEPPSY projects, University trips, US Mentors in School 
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The schematic below outlines the range of core, additional and different provision put in place across all areas of the curriculum to develop the numeracy skills of students: 

  9b. Numeracy Provision    

Year 7  Year 8  Year 9  Year 10 Year 11 

Maths Lessons Maths Lessons Maths Lessons Maths Lessons Maths Lessons 
8 lessons per fortnight 

Baseline testing on entry 

Mastery based curriculum 

Key skill starters 

Exam question plenaries 

Hooks to maximise engagement 

Progress checkers for each topic Problem solving exam 

question every lesson 

Origins and definitions of key words  

8 lessons per fortnight 

Mastery based curriculum 

Key skill starters 

Exam question plenaries 

Hooks to maximise engagement 

Progress checkers for each topic Problem solving exam 

question every lesson 

Origins and definitions of key words 

9 lessons per fortnight 

Start of GCSE content delivery ð Mastery principles 

Key skill starters 

Exam question plenaries 

Hooks to maximise engagement 

Progress checkers for each topic Problem solving exam 

question every lesson 

Origins and definitions of key words 

10 lessons per fortnight 

GCSE content - Mastery principles 

Key skill starters 

Exam question plenaries 

Hooks to maximise engagement 

Progress checkers for each topic Problem solving exam 

question every lesson 

Origins and definitions of key words 

10 lessons per fortnight 

GCSE content 

Arithmetic hooks and plenaries 

Key skill starters 

Exam question plenaries 

Hooks to maximise engagement 

Progress checkers for each topic  

Targeted curriculum time intervention 

Targeted curriculum time withdrawal (other subjects) 

Alternative Learning Pathway (ALP)  Alternative Learning Pathway (ALP)     
Students significantly below 100 for maths on entry. 

Initial baseline testing during Y6 transition 

Ability streamed groups 

Thematic teaching of Geography, History or Languages 

Bespoke curriculum developed to meet needs/skills gaps 

Half termly assessments & review of progress 

Students significantly below 100 for maths on entry. 

Initial baseline testing during Y6 transition 

Ability streamed groups 

Thematic teaching of Geography, History or Languages 

Bespoke curriculum developed to meet needs/skills gaps 

Half termly assessments & review of progress 

   

  Entry Level Pathway  Entry Level Pathway  Entry Level Pathway  

  3 lessons per fortnight 

For students on Entry Level Options Pathway 

Lowest attaining 10% of year group 

Focus on basic number skills 

1 lesson per week 

For students on Entry Level Options Pathway 

Lowest attaining 10% of year group 

Focus on basic number skills 

1 lesson per week 

For students on Entry Level Options Pathway 

Lowest attaining 10% of year group 

Focus on basic number skills 

  The Bridge Pathway  The Bridge Pathway  The Bridge Pathway  

  Students in need of alternative provision 

Initial baseline testing & initial skills gap analysis 

Bespoke mastery based  curriculum based on gap analysis 

Key skill starters 

Hooks to maximise engagement 

Problem solving & basic number skills focus every lesson  

Targeted additional 1:1 support during Intervention lessons 

Students in need of alternative provision 

Initial baseline testing & initial skills gap analysis 

Bespoke mastery based  curriculum based on gap analysis 

Key skill starters 

Hooks to maximise engagement 

Problem solving & basic number skills focus every lesson  

Targeted additional 1:1 support during Intervention lessons 

Students in need of alternative provision 

Initial baseline testing & initial skills gap analysis 

Bespoke mastery based  curriculum based on gap analysis 

Key skill starters 

Hooks to maximise engagement 

Problem solving & basic number skills focus every lesson  

Targeted additional 1:1 support during Intervention lessons 

Study Skills  Study Skills  Study Skills Study Skills  Study Skills  
Weekly SODA activities 

Support materials/ booklets 

Calendar of numeracy enrichment opportunities including 

competitions.  

 

Weekly SODA activities 

Support materials/ booklets 

Calendar of numeracy enrichment opportunities including 

competitions.  

 

Weekly SODA activities 

Support materials/ booklets 

Calendar of numeracy enrichment opportunities including 

competitions.  

 

Weekly SODA activities 

Calendar of numeracy enrichment opportunities including 

competitions.  

Problem solving and reasoning focus ð exam style 
SOW linked to exam spec 

Weekly SODA activities 

Calendar of numeracy enrichment opportunities including 

competitions.  

Problem solving and reasoning focus ð exam style 
SOW linked to exam spec 

SEND Additional & Different Provision  SEND Additional & Different Provision  SEND Additional & Different Provision  SEND Additional & Different Provision  SEND Additional & Different Provision  

Maths Breakfast Club 

Maths Leaders 

Targeted 1:1/ Small group in the Hive 

Maths Breakfast Club 

Maths Leaders 

Targeted 1:1/ Small group in the Hive 

Targeted 1:1/ Small group in the Hive Targeted 1:1/ Small group in the Hive Targeted 1:1/ Small group in the Hive 

Cross Curricular  Cross Curricular  Cross Curricular  Cross Curricular  Cross Curricular  

Common Approaches Policy  Common Approaches Policy Common Approaches Policy Common Approaches Policy Common Approaches Policy 

Enrichment  Enrichment  Enrichment  Enrichment  Enrichment  
Numeracy competitions and other enrichment opportunities 

SODA challenges 

Numeracy competitions and other enrichment opportunities 

SODA challenges 

Numeracy competitions and other enrichment opportunities 

SODA challenges 

Numeracy competitions and other enrichment opportunities 

SODA challenges 

P6 provision 

Numeracy competitions and other enrichment opportunities 

SODA challenges  

Holiday provision 

P6 provision 

Assemblies  Assemblies  Assemblies  Assemblies  Assemblies  

Assembly topics- importance of numeracy, careers in STEM  

 

Assembly topics- importance of numeracy, careers in STEM Assembly topics- importance of numeracy, careers in STEM Assembly topics- importance of numeracy, careers in STEM Assembly topics- importance of numeracy, careers in STEM 
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The schematic below outlines the range of core, additional and different provision put in place across all areas of the curriculum to develop the literacy skills of students: 

  9b. Literacy Provision    

Year 7  Year 8  Year 9  Year 10 Year 11 
English Lessons English Lessons English Lessons English Lessons English Lessons 
9 lessons per fortnight 

Baseline testing on entry 

Skills based curriculum 

Literacy / retrieval hooks and plenaries 

Termly reading tests 

Letõs Talk English 

 

9 lessons per fortnight 

Skills based curriculum 

Literacy / retrieval hooks and plenaries 

Exam question every lesson 

Termly reading tests 

9 lessons per fortnight 

Start of GCSE content delivery ð Mastery principles 

Literacy / retrieval  hooks and plenaries 

Foundation for GCSE year 

Termly reading tests 

9  lessons per fortnight  

GCSE content - Mastery principles 

Literacy / retrieval  hooks and plenaries 

Exam question practice  every lesson 

Bi-annual reading tests 

9  lessons per fortnight 

GCSE content 

Literacy / retrieval  hooks and plenaries 

Exam question practice every lesson 

Targeted curriculum time intervention 

Targeted curriculum time withdrawal (other subjects) 

Alternative Learning Pathway (ALP)  Alternative Learning Pathway (ALP)     

Students significantly below 100 for English on entry. 

Initial reading & comprehension testing during Y6 transition 

Ability streamed groups 

Thematic teaching of Geography, History or Languages 

Bespoke curriculum developed to meet needs/skills gaps 

Half termly assessments & review of progress 

Students significantly below 100 for English on entry. 

Initial reading & comprehension testing during Y6 transition 

Ability streamed groups 

Thematic teaching of Geography, History or Languages 

Bespoke curriculum developed to meet needs/skills gaps 

Half termly assessments & review of progress 

   

 Research Skills     
 12 week block as part of Tech roundelay  

Independent research skills 

Project based task 

Oracy development  

Assessment via submission of project and oral presentation  

   

  Entry Level Pathway  Entry Level Pathway  Entry Level Pathway  

  1 lesson per week 

For students on Entry Level Options Pathway 

Lowest attaining 10% of year group 

Focus on basic skills 

Step up to English Qualification 

1 lesson per week 

For students on Entry Level Options Pathway 

Lowest attaining 10% of year group 

Focus on basic skills 

Step up to English Qualification 

1 lesson per week 

For students on Entry Level Options Pathway 

Lowest attaining 10% of year group 

Focus on basic skills 

Exam confidence programme 

  The Bridge Pathway  The Bridge Pathway  The Bridge Pathway  

  3 lessons per week 

Students in need of alternative provision 

Initial baseline testing & initial skills gap analysis 

Bespoke curriculum based on gap analysis 

Literacy hooks and plenaries 

Bi-annual reading tests  

Basic skills focus every lesson  

Targeted additional 1:1 support during Intervention lessons 

3 lessons per week 

Students in need of alternative provision 

Initial baseline testing & initial skills gap analysis 

Bespoke curriculum based on gap analysis 

Arithmetic hooks and plenaries 

Bi-annual reading tests  

Basic number skills focus every lesson  

Targeted additional 1:1 support during Intervention lessons 

3 lessons per week 

Students in need of alternative provision 

Initial baseline testing & initial skills gap analysis 

Bespoke curriculum based on gap analysis 

Arithmetic hooks and plenaries 

Bi-annual reading tests  

Basic number skills focus every lesson  

Targeted additional 1:1 support during Intervention lessons 

Study Skills  Study Skills  Study Skills  Study Skills  Study Skills  

ERIC time 

Literacy WOW 

Weekly SODA activities 

Calendar of literacy enrichment activities (competitions etc) 

SMSC debate opportunities 

 

ERIC time 

Literacy WOW 

Weekly SODA activities 

Calendar of literacy enrichment activities (competitions etc) 

SMSC debate opportunities 

 

ERIC time 

Literacy WOW 

Weekly SODA activities 

Calendar of literacy enrichment activities (competitions etc) 

SMSC debate opportunities 

 

Literacy WOW 

Weekly SODA activities 

Calendar of literacy enrichment activities (competitions etc) 

SMSC debate opportunities 

SOW linked to exam spec 

Literacy WOW 

Weekly SODA activities 

Calendar of literacy enrichment activities (competitions etc) 

SMSC debate opportunities 

SOW linked to exam spec 

SEND Additional & Different  Provision  SEND Additional & Different Provision  SEND Additional & Different Provision  SEND Additional & Different Provision  SEND Additional & Different Provision  

Lexia 

After school study support (dyslexia) 

Reading Leaders 

Premiership Reading Stars 

Reciprocal Reading 

Read Write Inc 

Handwriting 

1:1 in-class support  

Lexia 

After school study support (dyslexia) 

Reading Leaders 

Premiership Reading Stars 

Reciprocal Reading 

Read Write Inc 

Handwriting 

1:1 in-class support 

Lexia 

After school study support (dyslexia) 

Handwriting 

1:1 in-class support 

Lexia 

After school study support (dyslexia) 

Handwriting 

1:1 in-class support 

Lexia 

After school study support (dyslexia) 

Targeted curriculum time intervention 

Handwriting 

1:1 in-class support 

  

Cross Curricular  Cross Curricular  Cross Curricular  Cross Curricular  Cross Curricular  

Subject specific key words 

Word of the Week  

Whole school Top 3 (and non-negotiables) 

Subject specific key words 

Word of the Week  

Whole school Top 3 (and non-negotiables) 

Subject specific key words 

Word of the Week  

Whole school Top 3 (and non-negotiables) 

Subject specific key words 

Word of the Week  

Whole school Top 3 (and non-negotiables) 

Subject specific key words 

Word of the Week  

Whole school Top 3 (and non-negotiables) 

Enrichment  Enrichment  Enrichment  Enrichment  Enrichment  

Calendar of literacy enrichment activities (competitions etc) 

Lunchtime challenges 

Calendar of literacy enrichment activities (competitions etc) 

Lunchtime challenges 

Calendar of literacy enrichment activities (competitions etc) 

Lunchtime challenges 

Calendar of literacy enrichment activities (competitions etc) 

Lunchtime challenges 

Calendar of literacy enrichment activities (competitions etc) 

Lunchtime challenges 
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Student Librarians  

 

Student Librarians  

 

Student Librarians  

Reading Leaders 

Talk the Talk 

 

Student Librarians  

Reading Leaders 

Talk the Talk 

Student Librarians  

Reading Leaders 

Holiday provision 

Talk the Talk 

Assemblies  Assemblies  Assemblies  Assemblies  Assemblies  

Assembly topics- importance of reading, World Book Day, 

Speak Like a Champion 

Assembly topics- importance of reading, World Book Day, 

Speak Like a Champion  

Assembly topics- importance of reading, World Book Day, 

Speak Like a Champion 

Assembly topics- importance of reading, World Book Day, 

Speak Like a Champion 

Assembly topics- importance of reading, World Book Day, 

Speak Like a Champion 
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The schematics below outline the Literacy and Numeracy strategies, and detail the implementation of these plans. 

Literacy in the Classroom at Ecco 
Literacy Strategy – all lessons should actively and explicitly promote opportunities for students to develop their reading, writing, speaking and listening skills. There should be no missed opportunities. Teachers should embed the Top 3 and have literacy-rich classrooms by 

implementing additional strategies for speaking and listening, reading and writing.  

 

  

What it looks like 

1. We say it in a sentence –  

Don’t accept spoken answers unless in a full sentence. 

What else will we do? 

¶ We use speaking mats, encouraging students to ‘Speak like a Champion’. 

¶ We use displays to support students in using their Tier 3 subject vocabulary.  

¶ We have common vocabulary building principles – be selective, repeat repeat repeat, use them in the flow of the 

lesson. 

¶ We use vocabulary building strategies like modelling, key letters, displays, key word wall, find the key word, give 

them the answer, odd one out, Qs in a box, taboo, use of dictionaries, words in a circle, matching pairs, bingo, 

countdown, pictionary. 

¶ We give students thinking time before expecting them to give us an answer (lower order Qs – 3-5 seconds, higher 

order Qs – 10 seconds). 

¶ Students are given time for oral rehearsal before being expected to say answers aloud. 

¶ We use less ‘what’ and more ‘why’ and ‘how’ questions.  

¶ We model features of our own subject language, which you’d expect in group discussions and answers (subject 

specific and ambitious vocabulary, connectives and style).  

¶ We challenge and don’t accept informal spoken language. 

¶ We encourage the use of ambitious and Tier 3 subject vocabulary in classroom discussion. 

 

 

 

 

 

 

 

 

What it looks like 

2. We learn to read and read to learn – Explicitly use reading strategies. 

What else will we do? 

¶ We explicitly teach students to skim, scan and close read. 

¶ We use a range of reading strategies including reciprocal reading, phonics, pause prompt praise, dual log 

reading, distillation, conversion, ‘if in doubt..’. 

¶ We read aloud to students so they know how good readers interpret the text. 

¶ We ask students to make predictions about the text and decode key vocabulary. 

¶ We have a whole school approach to exam technique – we explicitly teach command words. 

¶ We use reading ages to ensure lessons are appropriately differentiated to students’ literacy needs. We use 

readability tools to help with this and make sure handouts are accessible and attractive.  

¶ We encourage students to read for pleasure by giving them recommended reading for each subject. 

¶ We have a text-rich curriculum and plan for text-rich lessons.  

¶ We give students a number of opportunities to read independently in lessons. 

¶ We give students a number of opportunities to read in groups in lessons.  

 

 

 

 

 

What it looks like 

3. We use our Tier 3 subject vocabulary and check our SPaG.  

What else will we do? 

¶ We explicitly teach a consistent approach to writing (PAF – writing to argue etc). 

¶ We use writing mats to support our SPaG. 

¶ We have a consistent approach to marking of SPaG. 

¶ We have a consistent approach to proof reading, which is taught explicitly. Time is built in to 

lessons for students to proof read.  

¶ We are confident with our own use of punctuation and support students with theirs.  

¶ We demystify spelling – we explicitly teach spelling strategies across all subjects, such as 

mnemonics, Look Say Cover Write Check, reversibility principle, linking words, words within 

words, try it out. 

¶ We have a consistent approach to how paragraphs are taught.  

¶ We are PROUD of our work (presentation). 

¶ We have dictionaries and thesauruses in all classrooms. 

¶ We live model our writing so students know how to ‘write like a scientist’ etc.  

¶ We give students time to respond to feedback. 

¶ We explicitly teach Tier 3 subject vocabulary and high frequency words. 

¶ We encourage students to use Tier 3 subject vocabulary in their writing.  

 

 

 

 

 

 

 

 

1. Speak 2. Read 3. Write 

Quality First 

Teaching 



 

30 | P a g e  

Reading at Ecco 

Reading Strategy – our reading strategy can be summarised into three broad areas – Quality First Teaching (as defined in the literacy strategy), Additional Provision and Enrichment. Together, these areas will lead us to becoming a ‘reading school’. 

 

 

 

  

2. Read 

What it looks like 

2. We learn to read and read to learn – Explicitly use reading strategies. 

What else will we do? 

¶ We explicitly teach students to skim, scan and close read. 

¶ We use a range of reading strategies including reciprocal reading, phonics, pause prompt praise, 

dual log reading, distillation, conversion, ‘if in doubt..’. 

¶ We read aloud to students so they know how good readers interpret the text. 

¶ We ask students to make predictions about the text and decode key vocabulary. 

¶ We have a whole school approach to exam technique – we explicitly teach command words. 

¶ We use reading ages to ensure lessons are appropriately differentiated to students’ literacy 

needs. We use readability tools to help with this and make sure handouts are accessible and 

attractive.  

¶ We encourage students to read for pleasure by giving them recommended reading for each subject. 

¶ We have a text-rich curriculum and plan for text-rich lessons.  

¶ We give students a number of opportunities to read independently in lessons. 

¶ We give students a number of opportunities to read in groups in lessons.  
 

 

 

What it looks like 

Wave 1 Wave 2 Wave 3 

¶ Alternative 

Learning 

Pathway 

¶ Entry 

Level 

Pathway 

¶ The 

Bridge 

¶ Reciprocal 

Reading  

¶ Reading 

Leaders 

¶ Premiership 

Reading Stars 

¶ Read Write Inc 

¶ Lexia 

¶ 1:1 

bespoke 

provision 

 

¶ We have a range of provision to support students make progress with their 

reading and catch up where there are gaps between their chronological age 

and their reading age. 

¶ All additional provision follows an Assess-Plan-Do-Review cycle. 

¶ Following the completion of a cycle, an Intervention Impact Report (IIR) is 

completed which feeds into the following cycle of support. 

¶ Students’ reading age is tested 3 times per academic year in KS3 and at the 

start of the year in KS4. This information is then shared with staff and parents. 

 

 

 

What it looks like 

¶ Start of the day activity (SODA) 

¶ Everyone Reading In Class (ERIC) – done on weekly rotation across all 

subjects. Guidance and training provided to all staff 

¶ Library lessons 

¶ Calendar of enrichment activities including author visits and trips 

¶ Weekly library enrichment activities including Book Club and Games 

¶ Literacy based competitions 

¶ Raising the profile of reading across the school, e.g. posters, assemblies, 

competitions, student Literacy Leaders etc. 

¶ Fundraising activities for fiction books 

¶ Celebrations and rewards, e.g. 1,000,000 word readers 

¶ All students carry with them a reading book. This is monitored by form 

tutors and parents.  

¶ Library rotations are built in to English lessons (linked to SOL) to further 

encourage reading for pleasure 

¶ Trips, e.g. Grimm and Co, in particular for disadvantaged students.  

 

 

 

 

Additional Provision 
     Quality First Teaching Enrichment 
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 Implementation Plan 

The Implementation Plan details the current position in relation to the three strands of the overall Literacy (and reading) Strategy and summarises how this is put in to practice on a day-to day level, including an idea of timescales (where relevant), the expected impact and the 

quality assurance measures which enable us to get an accurate picture of the progress we are making. 

 

 

  

Additional Provision       Quality First Teaching Enrichment 

What has been identified? 

There is variable practice in relation to literacy (including speaking and listening, reading and writing) in the classroom. 

Teachers frequently miss opportunities to develop students’ literacy skills and the implicit is not always made explicit. 

There appears to be a lack of confidence amongst staff to explicitly address all aspects of literacy. A consistent approach 

is needed. 

How is the strategy being implemented? (What is the timescale?) 

Launch the literacy strategy in September 2019 to all staff. Ensure all staff are aware of their responsibilities under Teacher 

Standards, the Ofsted framework and the moral principles underpinning the strategy (e.g. The Matthew Effect). Introduce 

and embed the Top 3 (non-negotiables) – provide teachers with the necessary resources in order to do this.  

Provide a continuing calendar of CPD across the course of the academic year. Term 1 focus – reading non-negotiables 

(this is a whole school priority), Term 2 focus – speaking and listening non-negotiables, Term 3 focus – writing non-

negotiables. CPD to include Twilights and weekly T&L or Routines briefings. 

Provide staff with the requisite resources to successfully ‘make the implicit explicit’, e.g. Speak, Read, Write handbook 

including ‘Speak Like a Champion’ mat etc. 

What is the impact? (How will we know?) 

Impact is monitored through a variety of QA procedures including – Every Lesson (with a particular focus each week), 

learning walks, observations, work scrutiny, PMR, student, staff and parent voice, KBLT feedback and student progress 

(e.g. reading ages). The impact is reported to SLT and governors on a termly basis. Feedback to staff and students, e.g. 

updates on progress during staff briefings. We want the implicit to be explicit and for this to be evident in lessons. 

 

 

What has been identified? 

Some students require an entirely different provision to the mainstream curriculum in order to close the gaps. 

Other students require time-limited additional provision to accelerate their progress in order to catch up with 

their peers as quickly as possible. A significant number of students join us in KS3 below the Expected 

Standard. In addition to these Catch Up students, there is an additional cohort of students who are identified 

through the regular STAR tests, whose reading age is below their chronological age. These also require some 

time-limited evidence based additional support. 

How is the strategy being implemented? (What is the timescale?) 

A range of Wave 1 (ALP, Entry Level Pathway, Bridge), Wave 2 (Reading Leaders, Reciprocal Reading, RWI, 

Premiership Reading Stars) and Wave 3 (bespoke 1:1) provision is implemented. These interventions follow 

the Assess-Plan-Do- Review cycle and the member of staff responsible for the provision completes an IIR 

which feeds in to the next cycle of support. There are 3-4 cycles of support over the course of the year 

(depending on the type of additional provision). AHT directs the members of staff responsible through the 

Core Literacy Team and Reading Leader.  

What is the impact? (How will we know?) 

Impact is measured through progress in students’ reading ages across KS3. We want students to have made 

accelerated progress so as to reduce the gap between their chronological age and their reading age. The 

quality of provision and student progress in additional and different provision will also be monitored through 

the whole school quality assurance system of learning walks, lesson observations and work scrutiny. Parent, 

student and staff voice will also form an important part of the QA process. 

 

 

 

What has been identified? 

Book borrowing was previously good (approximately 400 books issued per week). Across KS3, we were 

accelerating the reading progress of students whereby an additional 10% each year were moving in to the 

‘at or above’ category. Since the removal of AR, the perception of students is that reading is no longer 

necessary or important and this has had a knock on effect on enrichment activities. With this in mind, 

significant work needs to go in to shifting the culture towards being ‘a reading school’, again providing a 

consistent message to students that reading is important.  

How is the strategy being implemented? (What is the timescale?) 

A calendar of enrichment activities to span the year and for this to be widely advertised to staff, students 

and parents. This will be reinforced and revisited over the course of the academic year. Enrichment activities 

will be more closely affiliated with whole school initiatives, e.g. linking to Ecco Values.  

What is the impact? (How will we know?) 

Impact is measured through progress in students’ reading ages across KS3, book borrowing, staff and 

student voice activities, engagement in enrichment activities (e.g. competition entries, footfall in the library 

etc).  

We want to see over 75% of students reading ‘at or above’. 

The impact is reported to SLT and governors on a termly basis. Feedback to staff during staff briefings (e.g. 

on reading progress) and students (on how their student voice has been acted upon). 
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Numeracy at Ecco 

Numeracy Strategy – our numeracy strategy can be summarised into three broad areas – Quality First Teaching, Additional Provision and Enrichment. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

What it looks like 

We have a common approach to numeracy across the curriculum. 

What else will we do? 

¶ We align our curriculum planning so new maths concepts are taught in 

maths first. 

¶ We use Neurolingustic Programming (NLP) and the power of ‘yet’.  

¶ We provide parents with guidance and resources to ensure there is 

numeracy support at home for students. 

¶ We provide parents with opportunities to have ‘refreshers’ on elements 

of numeracy, through Parent Workshops. 

¶ We provide support materials to teachers across the curriculum to 

ensure they are confident delivering the maths content their course 

requires. 

¶ We have key formula and tips in student planners to help them with 

numeracy across the curriculum. 

¶ We promote confidence and GRIT and do not accept that “I can’t do 

maths!” 

 

 

 

 

 

 

 

What it looks like 

Wave 1 Wave 2 Wave 3 

¶ Alternative 

Learning 

Pathway 

¶ Entry 

Level 

Pathway 

¶ The Bridge 

¶ Breakfast Club 

¶ Maths Leaders 

¶ 1:1 

bespoke 

provision 

 

¶ We have a range of provision to support students make progress with their 

numeracy and catch up where there are gaps between they are and the 

Expected Standard. 

¶ All additional provision follows an Assess-Plan-Do-Review cycle. 

¶ Following the completion of a cycle, an Intervention Impact Report (IIR) is 

completed which feeds into the following cycle of support. 

¶ Students’ Progress is assessed at regular intervals through ongoing Maths 

assessments, as the additional provision is designed to complement the 

existing curriculum. This gives students the opportunity to pre-learn and 

consolidate their learning in lessons. 

 

 

What it looks like 

¶ Start of the day activity (SODA) 

¶ Calendar of enrichment activities including Π Day, NSPCC World 

Number Day, World Numeracy Day. 

¶ Weekly enrichment activities including Numeracy Club and the 

School quiz which always has numeracy in it. 

¶ Numeracy based competitions including Hallam University 

Competition- POP maths, UKMT challenge competitions and the KS3 

maths competition. 

¶ Raising the profile of numeracy across the school, e.g. posters, 

assemblies, competitions, student Numeracy Leaders etc. 

¶ Celebrations and rewards, e.g. Certificate and awards for 

participation and achievement in POP maths and in the Pi day 

activities.  

¶ Promotion of the use of the APP from the NN organization – Star 

Dash Studios. 

¶ Trips including POP maths. 

 

 

 

 

 

 

Additional Provision      Quality First Teaching Enrichment 
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Implementation Plan 

The Implementation Plan details the current position in relation to the three strands of the Numeracy Strategy and summarises how this is put in to practice on a day-to day level, including an idea of timescales (where relevant), the expected impact and the quality assurance 

measures which enable us to get an accurate picture of the progress we are making. 

 

 

 

 

 

 

 

 

 

 

 

 

The Future  

 
Ecclesfield School understands the importance of the Government’s target of 90% of all students passing EBacc by 2025.  Ebacc entries at Ecclesfield School have traditionally been above the National average, as have outcomes 
for the Ebacc. The school’s aim is to steadily increase the uptake of Ebacc over time, whilst maintaining a variety of other pathways and provision in order to meet the needs of our most vulnerable students. 

 

Additional Provision Quality First Teaching Enrichment 

What has been identified? 

There is variable practice in relation to numeracy across the curriculum. Teachers miss opportunities 

to develop students’ numeracy skills. There appears to be a lack of confidence amongst some staff 

to explicitly address numeracy. A consistent approach is needed. 

How is the strategy being implemented? (What is the timescale?) 

Launch the numeracy strategy in September 2019 to all staff. Ensure all staff are aware of their 

responsibilities under Teacher Standards, the Ofsted framework and provide teachers with the 

necessary resources in order to put this in to practice.  

Provide staff, particularly within key departments, with regular opportunities to get support/ training 

on any element of numeracy.  

Provide staff with the requisite resources to successfully support and promote numeracy within their 

subject area in a way that is consistent with the whole school approach. 

What is the impact? (How will we know?) 

Impact is monitored through a variety of QA procedures including – Every Lesson (with a particular 

focus each week), learning walks, observations, work scrutiny, PMR, student, staff and parent voice 

and student progress. The impact is reported to SLT and governors on a termly basis.  

 

What has been identified? 

Some students require an entirely different provision to the mainstream curriculum in order to close the 

gaps. Other students require time-limited additional provision to accelerate their progress in order to catch 

up with their peers as quickly as possible. A significant number of students join us in KS3 below the 

Expected Standard.  

How is the strategy being implemented? (What is the timescale?) 

A range of Wave 1 (ALP, Entry Level Pathway, Bridge), Wave 2 (Breakfast Club, Numeracy Leaders) and 

Wave 3 (bespoke 1:1) provision is implemented. These interventions follow the Assess-Plan-Do- Review 

cycle and the member of staff responsible for the provision completes an IIR which feeds in to the next 

cycle of support. There are 3-4 cycles of support over the course of the year (depending on the type of 

additional provision). AHT directs the members of staff responsible. 

What is the impact? (How will we know?) 

Impact is measured through students’ progress in maths. We want students to have made accelerated 

progress so as to reduce the gap between their start point and the Expected Standard. The quality of 

provision and student progress in additional and different provision will also be monitored through the 

whole school quality assurance system of learning walks, lesson observations and work scrutiny. Parent, 

student and staff voice will also form an important part of the QA process. 

 

What has been identified? 

Engagement in numeracy-based enrichment activities is variable. Whilst some activities 

prove to be popular, others require a great deal of encouragement/ cajoling to get 

students involved. 

How is the strategy being implemented? (What is the timescale?) 

A calendar of enrichment activities to span the year and for this to be widely advertised 

to staff, students and parents. This will be reinforced and revisited over the course of the 

academic year. Enrichment activities will be more closely affiliated with whole school 

initiatives, e.g. linking to Ecco Values.  

What is the impact? (How will we know?) 

Impact is measured through engagement in enrichment activities (e.g. competition 

entries, footfall in clubs etc).  

The impact is reported to SLT and governors on a termly basis.  

 


