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Changes to this Edition
Date

Reference Detail of Change

Jan 2021

SMC

Update of strategy due to second national lockdown.

Oct 2021

SMC

Review of Strategy Aims 2020-21 added pages 24-35.
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Equality Impact Audit and Action Plan
•
•
•

Put X in the PLUS column to indicate if you judge that the policy has a positive impact on a
group.
Put X in the neutral column to indicate if you judge that the policy has a neutral impact on a
group.
Put X in the MINUS column to indicate if you judge that the policy has a negative impact on a
group.

In making a judgement due regard has been paid to the requirement to:
1. Eliminate unlawful discrimination, harassment and victimisation,
2. Advance equality of opportunity
3. Foster good relations
PROTECTED
PLUS NEUTRAL MINUS ACTION
CHARACTERISTICS
1
Age
X
X
Should advance equality of
2
Disability

opportunity for SEND pupils

3
4
5
6
7
8
9

Gender Reassignment
Marriage and Civil
Partnership
Pregnancy and Maternity
Race
Religion or Belief
Gender
Sexual Orientation

Other: Disadvantaged pupils

X
X
X
X
X
X
X
X

Should advance equality of
opportunity for disadvantaged
pupils
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Ecclesfield School Context and Overview
School Context
School name

Ecclesfield School

Number of students in school

2018-19: 1698
2019-20: 1683
2020-21: 1688

Number and % of disadvantaged students

2018-19: 490
2019-20: 495
2020-21: 495

Pupil Premium allocation 2019-20
Pupil Premium allocation 2020-211

27%
29.4%
29.3%
£426,360
£405,000

Catch Up Premium allocation 2019-20

£25,607

NB: There is no Catch-Up Premium funding for 2020-21.

2020-21

Students

Disadvantaged % Disadvantaged
Students (No.) Students P/Year
114
32%

Students Eligible
FSM
96

SEND
ALL P/Year
82

SEND P/Year
K
E
78
4

7

359

8

332

99

30%

69

56

53

3

9

339

93

27%

67

46

44

2

10

330

108

33%

64

54

51

3

11

343

81

24%

60

49

45

4

School

1688

495

29.3%

356
(21%)

287
(17%)

271
(16%)

16
(1%)

Additional Context 2020-21:
13 LAC (Looked after children) / 13 Young Carers / 6 Service Pupil Premium / 61 EAL
What is Pupil Premium?
Pupil Premium funding is allocated to secondary schools if a child is eligible for free school meals or if
they have been eligible in the past six year (FSM ever6). Pupil Premium funding is £955 per eligible
student per year in secondary school. Schools also receive £2,345 for every LAC and Post-LAC student
and an additional £310 per student for children of families serving in the forces or returned from HM
forces. Schools are able to choose how best to spend the Pupil Premium.
How can Pupil Premium be spent?
At Ecclesfield School we have identified three key strands which are advised by the Education Endowment
Foundation (EEF) as best-practice in closing gaps for disadvantaged learners. This is where our Pupil Premium
allocation will be spent:
1. Teaching Strategies
2. Targeted Academic Intervention
3. Wider Strategies

1

Funding for 2020-21 is based on those eligible for the Pupil Premium in the January 2020 census and is not a reflection of the school’s current PP
cohort.
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Coronavirus Catch-Up Premium (CCP) – On Track Strategy
The CCP is a one-off payment allocated to schools for the academic year 2020-21. Ecclesfield School has
been allocated £135,006. We have identified strategies that best fit the needs of our students to ensure
they are ON TRACK following time away from face-to-face teaching due to national lockdown (March
2020 to September 2020). At Ecclesfield, CCP funding is also intended to mitigate against any further
disadvantage for learners who are disrupted through isolation and further enforced Tier 2- Tier 4 lock
down.
We recognise that students who are disadvantaged, vulnerable and are newly vulnerable following lockdown
are most likely to be in need of additional support in order to successfully access academic intervention and
improved outcomes. Our ON TRACK strategy falls into the three EEF Tiers (Teaching; Targeted Academic
Intervention; Wider Strategies). Our ON TRACK strategy is interlinked with the Pupil Premium Strategy for this
reason.
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Disadvantaged Pupil Performance Overview for Y11 Last Academic Year
Context of our disadvantaged student cohort 2019-20:
•

The demographic of disadvantaged students consisted of larger percentages of boys and middle
prior attainers.

•

64% (316) disadvantaged students were eligible for free school meals; an increase of 12% from
2018-19. 19% of pupils Y7-11 were eligible for free school meals.
The number of PP students (and those eligible for FSM) continues to rise, with KS3 having the
highest number of PP and Year 7 having the highest FSM numbers.
Year 11: 80 disadvantaged students (24% of the year group) / 50 Y11 students eligible for free
school meals (15% of the year group).
14 PP students were also SEND in Year 11 (21.3%).
Prior attainment of disadvantaged students in Y11: LPA 18% of disadvantaged Y11 cohort; MPA
55% and HPA 28%.

•
•
•
•

•

The school’s deprivation indicator is rising (10% least deprived in 2015 to 30% least deprived in
2020). 30% of our children live in postcodes which are amongst the 10% most deprived in
England.

Pupil Premium Student Progress 8
• Overall P8 is stable and remains +0.08 higher than in 2018. P8 continues an upward trend
over time.

2019-20: -0.38 
2018-19: -0.38
2017-18: -0.46

• Overall P8 is above national compared to disadvantaged students (like-for-like -0.45)
• Overall P8 is below national compared to non-disadvantaged students (non-dis 0.13)
• The progress of PP-SEND (-0.39), PP-Boys (-0.62) and PP-Middle Prior Attainers (-0.58) are
our widest PP cohort gaps. These three gaps are mirrored across the wider school.
• PP-LPA (low prior attainers): 0.22 / PP-MPA: -0.58 / PP-HPA: -0.35

Pupil Premium Student Attainment 8
• Overall A8 is below national compared to non-disadvantaged (non-dis 50.15).
• Overall A8 is above national compared to disadvantaged students (like-for-like 36.54)
• The average attainment score of PP-LPA (low prior attainers) was 2.60 (better than ‘all’
students), with PP-MPA 3.26 and PP-HPA scoring 5.48 on average (both lower than ‘all’
students).

Pupil Premium Student % Grade 4+ in English and maths
•

Below national compared to non-disadvantaged (non-dis 50%)

•

Below national compared to disadvantaged students (like-for-like 24%)

Pupil Premium Student % Grade 5+ in English and maths
•

Below national compared to non-disadvantaged (non-dis 50%)

•

Below national compared to disadvantaged students (like-for-like 24%)

Pupil Premium Student EBacc entry
• Below national compared to all students’ entry (40%)

Pupil Premium Student Attendance Y7-11
• Below national compared to non-disadvantaged (non-dis 95.50% / like-for like 91.90%)

2019-20: 37.70
2018-19: 37.06
2017-18: 37.56

2019-20: 36%
2018-19: 33%
2019-20: 19%
2018-19: 21%
2017-18: 20.8%
2019-20: 31%
2018-19: 32%
2019-20: 91.9%
2018-19: 91.6%
2017-18: 92.25%
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Strategy Aims for Disadvantaged Pupils (2020-23)
Due to the disruption of Coronavirus, initial target dates and much of the previous three-year strategy has changed
what we need to consider in order to improve outcomes and ultimately, life chances and choices, for all but
especially our disadvantaged children.

Aim

Target

Target date

Improve Attendance
and Reduce PA

Improve and sustain attendance to national
average ‘all students’ (94.5% 2019) or
better for disadvantaged students.
Reduce PA (10% absence) for
disadvantaged students and maintain below
national average. PP at ES: 19.4% in 2019 /
PP national = 28.5% / Nat.all = 28.5%)
Students access high quality teaching
throughout any Coronavirus isolation or
enforced school/bubble closure, with
engagement at least above 80%
Narrow the in-school gap of disproportionate
Fixed Term Exclusions for disadvantaged
students versus peers (PP 64% v 36% nonPP in 2019-20), breaking the cycle for those
who are repeat offenders.
Cohort tracking is used to identify vulnerable
students in need of pastoral intervention
and those at risk of academic
underperformance.
Interventions are matched to needs and
impact is tracked effectively.

Sept 2023

Funding is allocated for effective and timely
support, targeting the needs of
disadvantaged students.

Oct 2020

Upward trajectory for progress over the
past 3 years continues (-0.46 -0.38 -0.38)
and students are not adversely impacted
upon as a result of pupil premium status or
covid19
Pupil Premium progress increases to
narrow the gap to national average ‘all’ or
better (-0.03 2019)
Continue to develop the curriculum to
ensure equity and highest quality provision
for all students.
Consistently increase % of disadvantaged
students attaining grade 4 (36%) and
grade 5 (19%) in English and maths from
2020. Strive for 2019 national all 65% and
43% respectively.

Sept 2023

Mitigate against the
disruption of faceto-face teaching
Reduce Fixed Term
Exclusions

Improved use of
data to inform
tracking and
targeted, impactful
intervention

Increase Attainment
and Progress

Curriculum
development
Increase % Grade 4+
and Grade 5+ in
English and maths

Sept 2023

Ongoing

Ongoing

Jan 2021

Jan 2021

Sept 2023

Ongoing

Sept 2023
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Ebacc entry

Increase the % of EBacc entry for
disadvantaged pupils (31% in 2020)

Sept 2023

Close literacy gaps

Continue to drive the literacy strategy
(Speak, Read, Write) to improve student
outcomes and their life chances and
choices. Embed literacy across the
curriculum. Increase reading ages upon
entry for Year 7 students.

Sept 2021
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Teaching Priorities for Current Academic Year
Measure

Activity

Priority 1

Relaunch the Pupil Premium Strategy as part of the Coronavirus ‘On Track
Strategy’ to ensure all staff understand the contexts and potential barriers
facing disadvantaged students and how they can best address them in the
classroom and beyond, and in particular during a global pandemic.
Continue to embed and quality assure the newly reviewed curriculum to
support the closure of gaps over time using the science of learning and
pedagogy that impacts long term memory. Assessment and tracking must
inform and support planning and the closure of gaps.
Subject Level Planning adaptations to Curriculum following Coronavirus to
consolidate learning in lockdown and to ensure that key concepts, skills and
knowledge are covered in sufficient depth and over time.
Summative assessment replaced by low stakes testing to support closure of
gaps and steady increase in confidence following time away from the
classroom. Increase in summative nature and the amount of recall in
assessments built in as the year continues and over time.
Knowledge Organisers (KO) continue to be developed across each curriculum
area and then embedded to support students to know and remember more,
in addition to supporting home learning and independent study.
Curriculum Review and QA: 1:1 and bespoke support continues to ensure
quality of intent and implementation. SLT, Minerva and SIP support to quality
assure subject level and strategic/whole school curriculum.
CPD continues to support staff to teach high quality lessons, including the
development of our six core T&L principles: ‘Do Now/starter’, Explain, Model,
Question, Feedback and Practice. This includes CPD focused around
supporting SEND students and the reduction of fixed term exclusions through
the implementation of reasonable adjustments, in addition to removing
barriers to learning for disadvantaged students.
CPD is responsive to the changing Coronavirus situation, including ‘Teaching
from the front’ and Remote Learning.
As part of this, development of staff and student digital literacy equips them
to be able to teach/learn effectively from home. Resources must be made
available to support this.
CPD supports our continued drive to improve literacy across the curriculum:
Speak, Read and Write – supporting high quality literacy development for all
students, with the highest levels of intended impact being on disadvantaged,
LPA and SEND students, providing greater access to the curriculum and life
beyond school.
Consistency in classrooms; every lesson of every day:
SLT ‘Every Lessons’ – SLT visiting lessons every lesson of the week to ensure
staff feel supported and students are engaging, attending and behaving.
Support as required. Curriculum Leaders following a calendar of lesson walks
to see typicality of teaching and learning, share good practice, support staff
and ensure the intended curriculum is being effectively implemented. Our
Remote Learning strategy must adapt existing in-school practices so that
high quality teaching continues in case of school closure.
MINT software better used to support personalisation and the closure of
gaps in learning including CPD and linking more personalised SEND, Pastoral

Priority 2

Priority 3
Priority 4

Priority 5

Priority 6

Priority 7

Priority 8

Priority 9

Priority 10

Priority 11
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and ISP (Individual Support Plan) information.
Priority 12

Priority 13

Priority 14
Priority 15

Priority 16

Priority 17

Priority 18
Priority 19
Priority 20

ISP to be competed with targeted PP/SEND students through mentoring.
This will be used to support classroom teachers in removing barriers to
learning (linked to SIMS/MINT).
Continue to support more vulnerable students through staffing bespoke
curriculum provision: ALP (Additional Learning Pathway in Y7-8), ELP (Entry
Level Pathway in Y9-11), Bridge (those at risk of permanent exclusion) and
CPP (Curriculum Plus Provision) – which supports students if they have fallen
behind. Quiet Room allows time out for students to re-engage with learning
in a 1:1-1:3 environment and Hive supports SEND students who require
intervention to remove barriers to learning.
Support the English and maths teams to continue to improve outcomes
following the improvements made to their curriculum.
Engage with the wider Trust to further develop expert teaching and the
development of leaders at all levels through Minerva Learning Trust CPD
pathways.
Improved outcomes for disadvantaged students are prioritised and
threaded throughout Performance Management, Department and School
Development Action Plans.
Continue to develop links to careers and cultural capital throughout the
curriculum to engage students with wider opportunities and support
aspirations.
Time is built into the curriculum to support reading and comprehension e.g.
Accelerated Reader (Y7 only), ERIC, SODA Class Reads and WoW.
SLT conduct all Options interviews for Y9 to support the raising of aspirations
at source and increase Ebacc entry for disadvantaged students
Staff CPD: Develop staff expertise to increase students’ metacognition and
self-regulation to remove barriers for all, but especially disadvantaged
students. Successful students are motivated students. We must equip

students with the tools become successful, independent learners.
Priority 21

Engage in the ‘Making A Difference’ programme with Learn Sheffield and
Marc Rowland. Two-year plan to improve outcomes for disadvantaged
learners across Sheffield

Priority 22

PIXL subscription, providing access to conferences, training and resources for
all core subjects and humanities.
Ensure internal tracking systems are fit for purpose and supports
Standardisation, moderation and accurate data input, which in turn
accurately targets students for intervention (wave 1-3).

Priority 23

Barriers
to
learning
these
priorities
address

Prioritising the quality of education (curriculum intent and
implementation) supports the closure of knowledge gaps and widens
cultural capital.
Improving literacy supports increased self-esteem: students are more
likely to feel successful, engaged and like they ‘belong’; they are more
likely to attend school more regularly and attain higher. Life chances and
choices are increased.
Staff feel equipped to support all students and are more aware of
students’ gaps, needs and strategies to remove barriers and close gaps in
learning.

Teachers are more skilled and confident at employing strategies to
Page 11 of 22

remove barriers to learning such as oracy, reading and writing.
Projected
spending

£152,963.79
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Targeted Academic Support for Current Academic Year
Measure

Activity

Priority 1

Develop ‘On Track’ tracker to identify students at risk of underperformance in each year
group and match students to interventions. This tracker also identifies students who
need support to remove barriers to learning from a pastoral perspective.
Inclusion, CtG and Outcomes leads to work closely together to ensure the strategy is
implemented effectively and funding maximised.
STEP tracker also in use by CJN and CLs to target underperformance.

Priority 2

1:3 tuition targeted towards students who are at risk of underperformance in Core
Subjects via Pearson online tuition (Core Subjects). English also have access to
1:1 sessions. 15-week blocks.

Criteria: HELP PP/SEND/Boys; grade 3 borderline; grade 4/5 match up in English
and maths; grade 6+
Priority 3

Small group (1:3 -1:5) tuition targeted towards students who are most at risk of
underperformance across any subject (KS4 initially). Ecclesfield Staff will be
appointed to these roles (10-week blocks per student). Criteria: PP/SEND/Boys; U

grades; pushing for grade 4/5 attainment; Dept. criteria from RAP meetings.
Priority 4

Raising Attainment and Progress (RAP) meetings between SLT and Curriculum
Leaders following each data cycle (STEP) to focus on PP data, key issues and
individuals not making progress. Strategic action planning and impact reviews.

Priority 5

RAP meetings between English and Maths CL and SLT each week to target rapid
progress and attainment at Grade 4+/5+ with a regular meeting focus on PP and
SEND students.

Priority 6

Continue to support the progress of vulnerable students through the use of
teaching staff (The Bridge) and academic intervention mentors in Curriculum Plus
Provision (CPP) and Quiet Room (QR). Staffing supports bespoke provision and
intervention as required.

Priority 7

Ensure that SEND students have access to appropriate interventions and support
through HIVE provision and increase number/capacity of LSAs

Priority 8

Five short-term roles created for Pupil Premium Champions to be appointed to
impact on a sharp, measurable focus e.g. attendance (Jan to August 2021).

Priority 9

Specific ‘Period 6’ (P6) intervention for PP students to support academic progress
after school for a term per year.

Priority 10

Strive for 5 days: targeting Y11 students with target grade 5 who are below
grade 5 in English and maths.

Priority 11

Super Learning Days: Intervention to make rapid progress with target students

Priority 12

Small group English, maths and Science independent study rota in Y11 Core PE
(facilitated by teaching staff as part of their allocation).

Priority 13

Half term and Easter revision sessions for KS4.

Priority 14

Staff volunteers to mentor targeted PP-SEND students to remove barriers to
learning. ISP (Individual Support Plan) to be completed and shared with teachers
to support the closure of gaps and building awareness of individual needs.

Priority 15

Literacy and numeracy interventions across KS3 for low prior attaining
disadvantaged pupils e.g. RWI and Lexia. Accelerated Reader in Curriculum time
for all Y7 students. Numeracy Breakfast Clubs each weekday for Y7 in form time.
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Word of the Week and Class Reads in form time to support academic vocabulary
and reading comprehension
Priority 16

Morning maths, Science and English Y11 intervention in form time (twice per
week) for targeted students.

Priority 17

Options Interviews SLT led- right pathway via data and dialogue and guiding
towards highest possible aspirations.
Early careers interviews for targeted students with a focus on PP students.

Priority 18

Provide opportunities for departments to bid for PP funding to support additional
academic intervention e.g. Y9 reading programme with targeted reluctant readers
each week (PP bid); English Poetry Online day targeting PP/SEND boys.

Priority 19

Provide learning resources, revision guides, podcasts and textbooks for students
to springboard learning (KS3 and 4 as required).
Ensure study space is available in the library (Study Hub) after school, with LSA
staffing.

Priority 20

Ensure students have access to IT and high-quality learning resources if isolating
due to COVID19, including digital literacy session in computer science and Tutor
sessions.

Priority 21

US (University of Sheffield) Mentoring Programme to continue online (Raising
aspiration/CEAIG), in addition to HEPPSY provision via SR (staff TLR temporary –
funded by HEPPSY) e.g. mentoring and bespoke support sessions.

Priority 22

CATs tests, STAR reading tests and KS2 SATS paper in maths to benchmark Y7
students so that data can be used for tracking and intervention.

Priority 23

Remote parental workshops to boost confidence of parents in supporting
numeracy at home (Numeracy Co). and online tutoring videos to complement Y7
Catch Up numeracy sessions.

Priority 24

SEND-specific purchases: Lexia dictionaries for SEND students; Lexia licences.

Priority 25

Literacy and Numeracy Purchases: Hegarty maths license (Accelerated Reader Y7
literacy; CPD for additional LSAs for Read, Write Inc; Maths workbooks for Catch
Up students; additional whole class reading sets.

Barriers
to
learning
these
priorities
address

Improving literacy supports increased self-esteem: students are more
likely to feel successful, motivated, engaged and like they ‘belong’; they
are more likely to attend school more regularly and attain higher. Life
chances and choices are increased.
Financial hardship: lack of physical resources and potential implications of
this on home-life for students and families. Intervention needs to remove
every barrier that students face in accessing learning.
Careers and Options Guidance and support to reach aspirations
Self-esteem, wellbeing and resilience.

Projected
spending

£185,759.78

Page 14 of 22

Wider Strategies for Current Academic Year
Measure
Priority 1

Priority 2
Priority 3
Priority 4

Priority 5

Priority 6
Priority 7

Priority 8

Priority 9

Priority 10

Priority 11
Priority 12

Priority 13

Activity
Phased return to the classroom in September to allow students and staff to reconnect with the routines and relationships missed during school closure as a
result of Coronavirus. Increased focus on wellbeing through extended tutor
sessions, led by pastoral teams.
CPD for staff to support students with mental health and anxieties related to
lockdown e.g. Unravel and Healthy Minds.
Work in partnership with Unravel, targeting students for mental health and
wellbeing sessions. Promote Kooth to help remove barriers and improve
wellbeing.
Establish students who are newly vulnerable (and historically vulnerable) and alert
all staff to potential wider issues, especially if isolation/school closure occurs
again. Link to SIMS, MINT and ON TRACK tracker. Use this information to target
students for support.
Create and embed a tracker to highlight students who are most in need of
pastoral intervention/wider strategies, based on levels of attendance,
engagement, behaviour and vulnerability. Use the tracker to match students
to pastoral interventions to improve attendance, behaviour, wellbeing, selfesteem, engagement, motivation and reduce SEMH.
Raise profile of the importance of good attendance with all stakeholders and
the role that we all must take.
Add capacity to the attendance team so that more home visits, first day
contact, mentoring and reintegration meetings can take place to support
disadvantaged students and their families and remove barriers to learning.
ISP to be completed upon reintegration and shared with staff via MINT.
Targeted deployment of attendance officer and EWO to increase attendance
and engagement Identify caseloads for Attendance and Pastoral to provide
attendance support and targeted interventions. ‘Texting Parents’ strategy to
improve parental engagement with attendance and parent meetings
Target disadvantaged students with incentives for improved attendance and
consistently high attendance. Assemblies and Tutor sessions focusing on
importance of attendance. Greater level of home contact. First day absence
calls for targeted students. More effective monitoring of attendance and
additional staffing to support the drive.
Think for the Future Mentoring: Targeted mentoring and interventions
tailored to meet the needs of individuals or groups of students. Mentoring will
be focused on removing barriers to learning and support increased academic
resilience, self-regulation, engagement, behaviour and/or anxiety. (2 days per
week for 3 terms starting Jan 2021)
Identify caseloads for Pastoral staff to provide targeted behaviour and/or
engagement in learning interventions.
Revisit the behaviour system to reduce fixed term exclusions (especially
repeat offenders who are PP/SEND) and increase attendance of vulnerable
groups.
CPD to enable pastoral staff to deliver Flower 125 small group intervention
programme centred around positive health and lifestyle choices.
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Priority 14
Priority 15
Resources

Priority 16

Priority 17

Priority 18

Priority 19

Priority 20

Priority 21

Bids to support pastoral interventions to remove barriers to learning e.g.
attendance, engagement, behaviour and wellbeing/mental health
Appoint 5 Pupil premium Champions to increase capacity to support the
closure of gaps, targeting key areas across year groups e.g. attendance, literacy,
study skills, T&L, behaviour as required. Lead CPD for PP mentors/wider staff.
Highlight case studies of students to bring PP students to forefront of teachers’
minds. PPCs will have a small budget to support their initiatives (£2,000)
Staff PP mentors: Recruit staff volunteers to deliver assertive mentoring to 70+
targeted vulnerable students. IEPs to be completed and shared via MINT.
Highlight case studies of students to bring PP students to forefront of teachers’
minds. Support with study skills, staff liaison and home contact. Every kid needs a
cheerleader.
Audit student access to ICT to ensure we have provision for disadvantaged
students to able to access online learning in case of school or bubble closure
related to Coronavirus.
Remove barriers to learning and curricular activities through targeted resourcing
and support (e.g. calculators, revision materials, Peripatetic lesson funding;
support with art packs). Additional funding to support cultural capital £1000.
Hardship bids to ensure FSM students have access to funding for learning
resources and practical learning resources when necessary.
Provide practical support where possible to families e.g. fundraising for food bags
and support to access resources in the local community through pastoral staff.
Ecco Advent providing a Christmas gift for more vulnerable children.
Additional support for students: Homework club and study hub; Breakfast,
break and lunch club for vulnerable students (SfL Team); Mentoring for Young
Carers (AC)
Increased use of texting home and apps to support parental engagement (EEF
Texting parents) and contact e.g. Parents’ Evenings, Open and Information
Evenings. Texting home for attendance and notices. Investigate SIMS App.

Priority 22

Digital literacy lessons for students struggling to access ICT during
enforced closure and online digital literacy workshops for parents to enable
them to better support home learning

Priority 23

Extended Y6 vulnerable student transition programme: Literacy and
numeracy sessions, workshops for study skills and confidence. School values
and ‘belonging’ project. Parents’ workshops and visits. Investigate Spring
Bank and Summer holiday camps. Investigate Year 6 and year 7 Talk the Talk
workshop days focusing on friendship, confidence building and self-esteem
(July 2021).

Barriers to
learning
these
priorities
address

Social, Physical and Emotional Wellbeing
Attendance
Financial hardship and lack of physical resources for learning
Additional support to increase self-esteem and sense of belonging
Motivation for and knowledge of Post 16 opportunities
Self-regulation and behaviours for successful learning

Projected
spending

£64,805.18
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Monitoring and Implementation
Area

Challenge

Mitigating action

The impact of
Covid19 on lost
learning hours due to
lock down between
March 2020- July
2020

CPD for all staff on T&L Principles, which reinforce
accelerated learning through the science of learning,
AFL, feedback and closing gaps.
Targeted intervention and support to increase
attendance.
Low stakes testing (HT1) and then baseline testing and
assessments (HT2) to identify and close gaps at
classroom and cohort level
Utilisation of PP/Catch-Up Funding to target students.
Extended tutor and pastoral time for all students on
mental health and wellbeing upon return in Sept.
Enhanced transition for year 7 in September 2020
Increased pastoral support for vulnerable students
including early identification.
CPD training for staff on mental health and wellbeing
(Unravel Sept 2020 and Healthy Minds Jan 2021)

Impact on social and
emotional wellbeing
of students post lock
down.

Teaching

Significant risk for
students due to
ongoing Covid19
pandemic of further
Tier 2, 3 or 4 closure
Ensuring enough
time is given over to
allow for staff
professional
development
Ensuring effective
Quality Assurance of
T&L

Well planned and implemented Remote Learning
Strategy by all department that ensures students can
access live and asynchronous lessons that align with
the planned curriculum.
Review of Y11 course components in line with OFQAL,
as required.
Effective deployment of INSET days and CPD, including
being responsive to any necessary changes to planned
CPD as result of Tier 2-4 restrictions.
SLT to be held to account for monitoring and reviewing
through line management and PMR processes.

Continued curriculum
development and
Quality Assurance
(QA)

Bespoke 1:1 QA by SLT and Curriculum Leaders.
Curriculum adaptations as a result of Coronavirus, in
addition to the regular cycle or review, to be
monitored.

Higher proportions of
LPA or SEND
students are also
disadvantaged

Ensure staff effectively differentiate, scaffold and use
SEND ‘non-negotiables’ consistently following the
provision of high quality CPD focus on literacy and
SEND.

Ensuring enough
time for preparation
of super learning
days, Strive for 5, P6,
interventions.

Additional capacity to be made available if required, to
ensure sessions are well planned.
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Targeted
Academic
support

Wider
strategies

Ensuring effective
Quality Assurance of
provision

SLT to be held to account for monitoring and reviewing
through CLs/Link meetings and RAP meetings

Student attendance
at P6 and other
extra-curricular
provisions
Limit the number of
LSAs providing wave
3 intervention

Texts to parents and enhanced communication through
CLs and pastoral teams.

Engaging the families
facing most
challenges

Working closely with the EWO, external agencies and
the Local Authority.

Disengagement by
small cohort of
harder -to-reach
learners
Ensuring effective
Quality Assurance of
intervention and
provision
Students living
beyond catchment
limits some students’
access to
extracurricular
provision and some
for P6
Financial challenges
facing parents
leading to
attendance issues,
lack of engagement
or inability to access
resources and
provision.

SLT/Pastoral/Inclusion Link meetings identify students
for early intervention.

Ensure QFT meets the needs of learners within the
classroom. Provide clear timeframes for interventions to
effectively identify cohorts and monitor impact.

SLT to be held to account for monitoring and reviewing
through line management and PMR.
Increase activities at lunchtime.
Remove accessibility barriers as they are identified.

Fund available for pastoral staff to allocate on a needs
basis to remove barriers to learning.
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Review: Aims and Outcomes 2019-20

Due to the disruption of Coronavirus, initial target dates and much of the previous three-year
strategy has changed what we need to consider to improve outcomes and ultimately, life chances
and choices, for all and especially our disadvantaged children.
Aim

Target

Target
date

Outcome:
All data used to evidence this section of
the report is predicated on Centre
Assessed Grades (CAG).

Progress 8

Achieve and sustain
top quartile for
progress made by
disadvantaged pupils
amongst similar
schools.

Sept 22

Progress 8 2019-20 for PP students was 0.38 which is the same as in 2018-19.

Attainment 8 Achieve and sustain
national average for
attainment for all
pupils.

Sept 22

% Grade
5+ in
English
and
maths
Other

Achieve and sustain
average English and
maths 5+ scores for
similar schools.

Sept 22

Improve and sustain
attendance to national
average.

Sept 22

Whilst there is evidence of a stable P8
score and whole school overall
improvement in Progress 8, more work is
needed to further reduce the gap and as
such the progress of disadvantaged
learners remains a whole school
development priority.
It is difficult to accurately compare P8 and
A8 this year compared to last due to
examination outcomes being founded on
CAG this year due to the Covid19
pandemic, however attainment and
progress have improved overall and also at
grade 4 for PP disadvantaged students but
not attainment at grade 5 in E&M.
From January 2021 the school will be
working in partnership with Marc Rowland
and Learn Sheffield to further improve
outcomes for disadvantaged students (Two
Year project ‘Making A Difference’).
Targeted strategies to support
Disadvantaged students are reinforced
through the On Track Strategy (Coronavirus
Catch Up Premium), School Development
Plan (SDP) and Department Development
Plans (DDP).
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Overall Y11 GCSE data:
•
•

‘All students’ were above National in all measures except E&M 4+ / 5+ which were 1% lower than
national.
All measures were an improvement on 2018/19 results

Disadvantaged (Pupil Premium)
•
•
•
•

PP students were above National PP students across all measures except E&M 4+ / 5+
Compared to National ‘ALL’ the progress gap is -0.52 (half a grade lower across all subjects, on average)
Attainment is showing a positive trend over time and is above national.
All measures were an improvement on 2018/19, except E/M 5+ and EBacc 5+
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Attendance and Persistent Absence 2019-20
•
•
•

Shading shows comparison to National Figures (most recent data 2018/19 national).
All gap groups and cohorts show attendance as above national for their cohort group.
PP and SEND attendance require significant improvement compared to non-disadvantaged Ecclesfield
peers (including PA figures), with PP showing a 3.9% gap to all students and a 2.8% gap between
SEND and all students.

*Update: PP attendance 2019-20 was 91.9%

Catch Up Premium:
Year 7 students were unable to be tested during national lockdown to be able to evaluate the
impact of literacy and numeracy interventions that were underway Prior to lockdown. These
students have been picked up for additional sessions in Year 8 following re-testing in Term 1 of
2020-21.
There is no additional funding for Catch Up Literacy and Numeracy from DfE in 2020-21. We know
how important literacy and numeracy support in Year 7 is to closing gaps and increasing the
confidence of our children in accessing the curriculum and the wider world. Regardless of funding,
we will continue to provide ‘Catch Up’ for our students each year.
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Finance: Pupil Premium and Coronavirus Catch Up Premium 2020-21
Spending was broken down across the three EEF tiers:
Pupil Premium Allocation 2020-21: £405,000
Coronavirus Catch Up Premium (CCP) Allocation 2020-21: £135,006
Resources, interventions and planning were separated into three key areas for both PP and CCP Strategies, using the
EEF (Education Endowment Foundation)’s Three-Tiered Model:
1. Teaching
2. Targeted Academic Support
3. Wider Strategies
PP: £152,963.79
PP: £64,805.18
PP: £185,759.78
CCP: £10,006
CCP: £65,000
CCP: £60,000

Pupil Premium 2020-21
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Coronavirus Catch Up Premium 2020-21

See Ecclesfield School On Track Action Plan 2020-21 and Coronavirus Catch Up On Track Strategy Statement 2020-21 for further details
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ADDED OCTOBER 2021: Review of Strategy Aims for Disadvantaged Pupils (2020-23)
Pupil Premium Strategy and Coronavirus Catch Up (On Track) Strategy 2020-21
The new Pupil Premium strategy for 2020-23 (written in Oct 2020) was re-written in January 2021 to incorporate the
Coronavirus Catch Up Premium (‘On Track’) Strategy. This impact summary addresses the impact of the intended outcomes

of the Pupil Premium and Catch-Up Premium Strategy Statement 2020-23

Rationale for re-writing the statements:
The PP and On Track Strategies had to adapt throughout the school year and during lockdown. Further National Lockdown and significant
pupil and staff absence impacted on planning, interventions and any momentum we were gathering prior to Christmas in the wake of mock
exam data being ready to use. Although it is frustrating that some plans have had to be adapted and/or changed entirely, we had to be
realistic and accept having to constantly re-prioritise based on the changing Covid-19 situation. Despite this, we remain committed to
supporting our students in successfully navigating this unprecedented period, both academically and personally.
Like schools across the country, we found it a significant challenge to create two separate strategies for what has essentially been the same
purpose: Pupil Premium and Coronavirus Catch Up Premium (our ‘On Track’ strategy) are so similar in their intention and the students we are
working with, except one pot of money is separate to the other and CCP incorporates more children. Whilst plans are constantly changing, we
will be focusing on our On Track Strategy to close gaps for all children, with an acute focus on disadvantaged students within that strategy.
Essentially, the Pupil Premium Strategy sits within the wider Coronavirus catch Up Premium (On Track) Strategy for this year and over time
will revert back to our main cohort focus.
The DfE has recognised this challenge by asking schools to write one strategy statement for 2021 and to incorporate Pupil Premium and
Recovery Premium plans and spending together, using the EEF’s three-tiered approach. Following further disruption and our whole school SIP
being re-written, the 2021 plans have again been redrafted and will merge the two areas together again, over a three-year period.

Due to the disruption of Coronavirus, initial target dates and much of the previous three-year strategy (written in Oct 2020) has changed what
we need to consider in order to improve outcomes and ultimately, life chances and choices, for all but especially our disadvantaged children.
These targets were written in January 2021 and have been revised again for 2021-4 strategy to tie in better with the whole school
improvement plan (now also a 2021-4 strategy).
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Aim

Target

Improve
Attendance
and Reduce PA

Improve and sustain
attendance to national average
‘all students’ (94.5% 2019) or
better for disadvantaged
students.

Target
date
Sept
2023

Impact/Data/Summary/Progress
In 2020-21 academic year the school was in Lockdown from January until
April 2021. During the previous year 2019-20 the school was locked down
from HT3 to HT6. Because of the impact of the pandemic and COVID on
schools, attendance data is not comparable. It is possible, however, to look
at some broad trends and action plan accordingly for 2021-4.
% ATTENDANCE

% PA

2019-20

2020-21

2019-20

2020-21

PP

91.91

85.81

19.4

36.5

Non-PP

96.34

92.73

(Nat ‘19: 28.5)

Mitigate
against the
disruption
of face-toface
teaching

Reduce PA (10% absence) for
disadvantaged students and
maintain below national
average. PP at ES: 19.4% in
2019 / PP national = 28.5% /
Nat.all = 13.7%)

Sept
2023

Students access high quality
teaching throughout any
Coronavirus isolation or
enforced school/bubble
closure, with engagement at
least above 80%

Ongoing

NO DATA

NO DATA

GAP

-4.43

-6.92

N/A

N/A

FSM

91.19

84.43

NO DATA

NO DATA

Non-FSM

95.95

92.45

NO DATA

NO DATA

GAP

-4.76

-8.02

N/A

N/A

ALL

95.1

90.6

9.4

19.1

National

94.5

TBC

13.7

TBC

ALL

(2018/19)

(2018/19)

Attendance and PA trends remain within school. Gaps between PP (FSM
students especially) and their peers have been exacerbated during the
pandemic. Going forward, attendance will remain a priority for the PP and
Recovery Premium Strategy.
Tracking attendance to remote learning (and engagement in lessons) took
place by all staff during Lockdown 3. Despite being given access to devices
and internet, as required, disadvanatged students were 50% less likely to
log on and/or to engage in lessons. Student voice surveys were completed
by over 500 students and families, who said that they felt that the remote
offer was very strong, was easy to access and was effective. Pastoral staff
and Tutors regularly contacted students/families who were not accessing
lessons and this did make a difference.
110 children were present in school (60% were vulnerable/Newly vulnerable:
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40% Key Worker children) during lockdown and received support and
learning full-time. Those students who weren’t accessing learning were
allocated a place in school, but not all families were supportive of sending
their children in. This allowed us to allocate further devices and Wi-Fi (when
they became available). In total we allocated 172 laptops to students and 46
wifi devices. Devices such as visualisers and headsets were also provided for
staff to be able to teach remotely.
Students who were less engaged in remote learning have been prioritised for
support (targeted academic and also wider strategies, in addition to in-class
support to close gaps) upon their return. This is through our new ‘On Track
Tracker’ which factors in academic and pastoral factors so that we can target
students for the most appropriate support.
Upon returning to school, students had/have access to all lessons during
periods of absence due to Covid. We have a bank of laptops which can be
loaned to students – uptake has not been significant. Year 10 students
without access have been given a device to use 2020-22. Students in other
year groups have been loaned devices if they haven’t access at home.
In general, student access to remote learning via Teams remained(s) high.
Staff have a daily update of Covid absence and set work accordingly.
Students have accessed live lessons via staff visualisers – they can see and
get involved in the class in real time. We have a remote learning policy in
place, which is being maintained. Students who are ill are not expected to
completed work. Those isolating due to close contact were expected to
complete work.
Reduce
Fixed Term
Exclusions

Narrow the in-school gap of
disproportionate Fixed Term
Exclusions (suspensions) for
disadvantaged students versus
peers (PP 64% v 36% non-PP
in 2019-20), breaking the cycle
for those who are repeat
offenders.

Ongoing Behaviour:
• There was improvement in behaviour incidents for PP students over Term 1
(Y7-11), prior to Lockdown 3 (Jan 2021). The new behaviour system,
which focused on Pastoral staff working in year group zones, supported the
additional SEMH needs that students presented with upon their return in
Sept 2021.
• Fixed Term exclusions (suspensions) reduced from the same period in
2019-20 and the lowest over four years.
• PP students (and boys in Y7 and 10) were still twice as times likely to
receive a FTE than their non-PP peers.
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2017-18
PP

161

Fixed Term Exclusions 2017-2021
2018-19
2019-20
272

2020-21

(2 terms only)

(2.5 terms only)

136

118

Non

70

88

75

54

ALL

231

360

211

172

Behaviour (FTE) trends remain within school, although FTE are reducing over
time for all but especially for PP students. Gaps between PP (especially PPboys) and their peers remain but during the pandemic the school’s focus on
mentoring and additional support through UNRAVEL and TFTF (Think for the
Future) contributed to the lowest FTE for PP students for 4 years in the final
term.
TFTF mentoring targeted 75 disadvantaged and SEND students, identified by
the On Track Tracker for a higher ‘wider strategies’ risk rate. This means that
to improve academically, we first needed to support students pastorally to
improve e.g. attendance, improve self-esteem, reduce behaviour points and
FTE. We employed a TFTF mentor 2 days per week to work with vulnerable
students following lockdown 3 (this was due to start in Jan 2021, - it started
as soon as lockdown ended).
Going forward, reducing FTE (suspensions) will remain a priority for the PP
and Recovery Premium Strategy.
TFTF (75 students – group and 1:1 mentoring) – 2 days per week:
• Behaviour, Self Esteem and Resilience Mentoring Programme
• Behaviour points reduced by 50% for the cohort targeted because of
behaviour concerns
• Student merits increased by over 100% for the cohort
• Student voice was extremely positive with two particularly vulnerable
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•

•

•

students stating that Matt’s mentoring was reason for them feeling
good about themselves and for improving at school.
Following targeted 1:1 sessions, one Y9 student received no
behaviour points for a week for the first time in three years. His
attendance and merits have increased and staff have been especially
positive about the impact of the mentoring on him. His self-esteem
has improved.
Students allocated a session per fortnight have asked for one per
week because they feel it’s having such a positive impact on their
mental health.
TFTF secured for three days in 2021-2, including more students on
the Entry Level Pathway and Bridge.

UNRAVEL (20 students, 1:1 – 2 staff, 1 day per week):
• Counselling via an external provider (Unravel)
• Students allocated for Unravel Ed Psych sessions have significant
SEMH concerns
• SLT receive detailed feedback each week. Student voice is
overwhelmingly positive – they feel well supported and that the
counselling is making a difference, but this is difficult to quantify. Staff
and families have seen an impact in the way that students have
presented since sessions have begun. Progress is not always linear for
students receiving counselling – they will continue until the mentors
feel the sessions are no longer needed and/or helpful.
• UNRAVEL has been secured for two days in 2021-2.
• In 2021-2 we have appointed a full-time Wellbeing Support Officer.
We hope this wraparound provision will impact on mental health,
attendance and behaviour.
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Improved use
of data to
inform
tracking and
targeted,
impactful
intervention

Cohort tracking is used to
identify vulnerable students in
need of pastoral intervention
and those at risk of academic
underperformance.

Jan
2021

‘On Track Tracker’ created and is in use. Has since been adapted further by
Progress Leaders.

Interventions are matched to
needs and impact is tracked
effectively.

Jan
2021

Allocation of funding based on individual needs and not ‘labels’ is paramount
in all, but especially such a big school. The OT Tracker is helping us to see
what the issues are more closely, and to then to find solutions to match
need.

Funding is allocated for
effective and timely support,
targeting the needs of
disadvantaged students.

Oct
2020

ASPIRE Literacy: 125 KS3 students identified for small group reading, vocabulary
and comprehension intervention. Reading ages for the cohort increased by 6
months on average between STAR tests at the start and end of the year. The
average for the school was 4.3 months, meaning 1.7 months of additional progress
was made by ASPIRE students. Student voice was overwhelmingly positive. This
will continue as small group tutoring sessions in 2021-2.

OT Tracker used to target students for specific interventions and support
(targeted academic and wider strategies), but also used by Curriculum
Leaders and teachers following lockdown to assess levels of engagement in
lockdown. This assisted with creating groups and support in class.

ASPIRE Maths: Morning Maths intervention using workbooks and then IDL
Numeracy online maths programme. Smaller groups for maths support (1:10) Pretest and post-test scores are not fully comparable because of the lockdown midintervention. Only 60% of the cohort of 50 were able to complete both tests due to
covid absence, hence the average post-test score was 1.9 marks lower than the
initial test. Student voice found the intervention helpful but wanted the content to
match more closely with current maths lessons. This is going to be implemented in
2021-2, with 1:6 group sizes.
Small Group Tutoring:
Year 11 students were targeted for small group tutoring by appointed
Ecclesfield school staff as opposed to using the planned NTP providers.
Tutoring switched focus to Year 10 later in Term 5 and in Term 6. Underperforming
disadvantaged and SEND students were identified by the OT Tracker/STEP and
then tutors set targets based on short-term, specific gains. Attendance to sessions
was varied across Departments which affected impact e.g. Art GCSE uptake and
engagement was high and grades increased, whereas GCSE English uptake was
less consistent, despite best effort of tutors to engage students and families.
Student voice suggested that some felt saturated by intervention and demotivated
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by the announcement of TAGs assessment. Year 10 tutoring had higher levels of
engagement in the lead up to end of year exams but attendance was impacted by
Covid absence and fatigue.
In 2021-2 we intend to complete some tutoring sessions for Ebacc subjects, but
place them in the school day foy Y10-11. Impact will be assessed through short
pre-/-post tests that target skills gaps. This will make measuring the impact of
interventions more accurate.
Our main focus of tutoring will be KS3 literacy and numeracy so that gaps are
prevented from widening earlier.

OT uses (examples):
• RAP meetings to ascertain ‘the bigger picture’ of underperformance of
individuals
• Target students (with STEP) for Small Group Tutoring
• Match students to literacy and numeracy interventions e.g. Bedrock,
ASPIRE Literacy, ASPIRE Maths, IDL Maths – looking at the wider
issues, not just reading age (ie SATS/CATS data, ATL)
• Target students for TFTF mentoring and assess impact
• Target students for Disadvantaged Student mentoring (75 mentors)
• Target students for attendance support
• Target students for rewards and praise
• Track number of interventions received and RAG progress for
individuals (this stage is still developing)
The On-Track Tracker risk-rates students based on set data parameters e.g.
attendance below 90% (PA) = Risk 5/5 for attendance. Scores are then
averaged, and students ranked by risk for both academic and wider
strategies. This allows us to see the bigger picture and match students to
appropriate pastoral and academic interventions and track what they are
receiving. This also means that quiet students don’t slip under the radar.
Potentially going to be used across Minerva and something to use beyond
Covid.
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Increase
Attainment
and Progress

Curriculum
development

Upward trajectory for
progress over the past 3
years continues (-0.46 -0.38
and -0.38) and students are
not adversely impacted upon
as a result of pupil premium
status or covid19
Pupil Premium progress
increases to narrow the gap
to national average ‘all’ or
better (-0.03 2019)

Sept
2023

Continue to develop the
curriculum to ensure equity
and highest quality provision
for all students.

Ongoing

Sept
2023

Outcomes data is based on TAGs but broad trends can still be identified:

•
•

Progress data shows a slight upward trend (0.01 increase) to -0.37
The in-school gap to all remains wide at -0.87 (disadvantaged to all
students. Attainment of all is +0.50)

All subjects have been adapting their reviewed curriculum in response to
Covid Lockdown 1. The curriculum has been taught remotely in Lockdowns 2
and 3. Knowledge retrieval through spiralled curriculum planning and regular
‘do now’ starters recall key knowledge over time, so that students are
beginning to know and remember more. Knowledge organisers are being
used more effectively to recall key knowledge.
We have begun to quality assure what this looks like in classrooms through
lesson walks and Departmental QA, but more formal QA i.e. observations
had been suspended due to the extreme pressures of Covid on staff
wellbeing and also because of the extended periods working from home.
Working with the Trust Director for Curriculum, we have created a more
bespoke QA of subject level curriculum documentation. All Departments
have completed a self-assessment and then worked with SLT links to
develop this further into Department Development Planning.

Increase %
Grade 4+ and
Grade 5+ in

Consistently increase % of
disadvantaged students
attaining grade 4 (36%) and

Sept
2023

Curriculum planning will continue to develop. We have plans to focus on
Disciplinary Literacy (especially Oracy and Vocabulary) in 2021-4. We are
improving explicit references to cultural capital, diversity and Gatsby
Benchmarks, though this is ongoing and varies in terms of quality.
Outcomes data is based on TAGs but broad trends can still be identified:
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English and
maths

grade 5 (19%) in English and
maths from 2020. Strive for
2019 national all 65% and
43% respectively.

•
•
•
•
Ebacc entry

Increase the % of EBacc
entry for disadvantaged
pupils (31% in 2020)

Sept
2023

Ebacc
•
•

Close literacy
gaps

Continue to drive the literacy
strategy (Speak, Read, Write)
to improve student outcomes
and their life chances and
choices. Embed literacy
across the curriculum.
Increase reading ages upon
entry for Year 7 students.

Sept
2021

•
•

5% increase in % 4+ English and maths from 2020 (41%)
1% increase in % 5+ English and maths from 2020 (19%)
Attainment % 4+ English and maths for disadvantaged students is
31% below their peers
Disadvantaged students achieved 1 grade lower on average than nondisadvantaged students in 2020-21 (TAGs)
entry continues to gradually rise:
Y11 entry: 46% of disadvanatged students
Y10 entry: 47% of disadvanatged students

Continuing to address literacy is integral to improving outcomes for
disadvantaged students.
Teaching and CPD: There had been a series professional development
sessions centred around literacy and feedback prior to the pandemic,
when we were required to shift CPD focus towards preparing teachers
to deliver the curriculum remotely. Planned CPD and embedding
existing CPD was halted. CPD in 2021-21 focused largely on whole class
feedback, using visualisers and teaching remotely, with a resetting of
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•

•

•

•

expectations following the third lockdown. The School Improvement
Plan was rewritten to respond to the changing needs of the school. As
part of this, the ‘Speak, Read, Write’ literacy strategy has shifted
towards oracy (three-year plan with Voice 21) and explicitly teaching
vocabulary, as part of developing disciplinary literacy across the
curriculum. This will begin in 2021-2. Two staff have been appointed to
the Teaching and Learning Team to develop Oracy and Disciplinary
Literacy in 2021-2.
CLASS READS – Class sets of reading books were bought so that tutors
and students could enjoy reading collaboratively in form time. This
replaced ERIC (Everyone Reading In Class) where students would read
their own book for 20 minutes once a week. The new focus supported
all to participate and to develop better comprehension and hear
modelling. This was delivered inconsistently in some areas – Staff CPD
will support Class Reads to be more effective in 2021-2 through two
English staff supporting Tutor Time literacy.
WoW – Word of the Week has been removed from Form Time to focus
on Class Reads following the disruption of Covid. This has allowed more
time to connect and share in form time. Two Class Reads sessions will
continue in 2021-2.
LIBRARY/ MYON – Borrowing of books and access to the library was
challenging for students due to lockdowns and to students being unable
to mix bubbles. We invested is the online reading resource ‘MyOn’ so
that students could access book remotely and online. This did support
reading, but borrowing was significantly lower over the year based on
previous years. Borrowing in HT1 of 2021-2 is 50% as high as for the
whole for 2020-21, which is reassuring now students have ‘normal’
access to the library, with Year 7 borrowing the most books (along with
ALP Y8) in school.
ACCELERATED READER (AR): We reinvested in AR for all of Year 7 and
8 (AR is an EEF promising project). Access to the library to quiz and
also borrow more books made it difficult for the programme to be fully
effective.
Following QA in Summer Term, AR was moved to one hour per
fortnight rather than 3 x 20 mins. This will continue in 2021-2.
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KS3 reading age test data (Sept – April) but with lockdown Jan-March:
READING
AGE
PROGRESS
2020-21

Whole cohort

PP

NON- PP

SEN

NON-SEN

average
progress

average
progress

average
progress

average
progress

average
progress

(months)

(months)

(months)

(months)

(months)

Y7

3.2

2

5

2

4

Y8

5.6

1

6

2

5.9

Y9

4

3

3.5

11.9

4.8

12.8

6

14.5

15.9

14.7

4.3

2.0

4.8

5.3

4.9

TOTAL
AVERAGE

*Y10-11 reading age tests at STAR 2 were impacted by significant Covid absence and so have not been included.

• On average, Year 7 students made 3.2 months progress months
progress, with Y8 and Y9 making 5.6 and 4 months (respectively)
progress between tests (HT1 – HT6 but included lockdown for 3
months and remote working).
SEND students made the most progress in reading age (5.3 months
which is 2 months additional to ‘all’ students), whereas disadvantaged
students made just 2.0 months progress, which is 2.8 months lower
than their peers. Covid has impacted more on disadvantaged students’
reading ages than their peers. This remains a priority for the school.
• ASPIRE LITERACY – 125 Y7-9 (mostly disadvantaged and SEND)
students received 4 hours per fortnight of small-group reading and
vocabulary comprehension in the Summer Term. Students were
selected using STAR reading tests and OT trackers. Impact data
showed that students on the programme increased reading ages by 6
months on average, which is significantly more than students not on
the programme. ASPIRE will continue for a new cohort of Y7 and Y8
in 2021-2.
• BEDROCK VOCABULARY – We trialled Bedrock Vocabulary with 150
Y7-11 students for 7 weeks to build comprehension and improve
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academic vocabulary. The most significant progress was made with
SEND, boys and disadvantaged students. Bedrock will continue in
2021-2 for 185 targeted students (based upon STAR testing). Weekly
reports will be generated and STAR use to assess impact.
• RWI – Read Write Inc: Fresh Start is a phonics-based reading and
comprehension programme. It is delivered in small groups to Y7 and
8 who need the most support upon entry to school. This is assessed
by SSRT (Salford Sentence Reading Test) and STAR tests (reading
age):

•

•

•

o RWI Y7 (41 students) – 90% were disadvantaged and/or SEND.
PP students made better average reading age progress than
non-PP students (1.3 months:0.1 month), though progress was
limited for the cohort. Those who did not ‘graduate’ will continue
into Y8 in 2021-2. 15% of the ALP cohort graduated from RWI.
o RWI Y8 (17 students) - 94% were disadvantaged and/or SEND.
Overall, 50% of the cohort made accelerated progress, with an
average reading age progress of 11.8 months for the group.
ALP (Alternative Learning Pathway) Y7 and Y8 students receive the
most intensive literacy and nurture support in school, but during
lockdown the majority struggled to engage consistently (50%). Y7 and
Y8 students who access ALP made on average 1 month progress in
reading between STAR 1 and 2.
VOICE 21 – We have enrolled with the Voice 21 Oracy Programme for
three years. This will begin in 2021-2, with the intention that students
become more fluent, confident and articulate speakers (with the
language and confidence to write more fluently) who ‘find their voice’
literally and metaphorically.
YEAR 6 TRANSITION: 1 week Summer Camp in August, targeting
primarily disadvantaged and SEND students (80%). 130 places filled.
Students accessed a range of physical, social and academic activities,
including ‘Talk the Talk’ oracy workshops. Student and Parent voice
was excellent. All respondents said that they felt prepared for and more
confident to start at Ecclesfield in Sept 2021.
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